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Abstract 

This article examines the development of 

university education in the age of digitalization 

as a humanistic issue concerned with preserving 

personal dignity, academic freedom, knowledge 

in the humanities, and the university’s 

responsibility to society. The study is motivated 

by the observation that digital and organizational 

changes in higher education are often described 

in terms of efficiency and competencies, while 

the value foundations of educational policy 

remain insufficiently explored. The aim of the 

article is to substantiate a value-based humanistic 

model for the development of university 

 Resumo 

Este artigo examina o desenvolvimento do 

ensino universitário na era da digitalização 

como uma questão humanística relacionada à 

preservação da dignidade pessoal, da liberdade 

acadêmica, do conhecimento nas ciências 

humanas e da responsabilidade da universidade 

perante a sociedade. O estudo é motivado pela 

observação de que as mudanças digitais e 

organizacionais no ensino superior são 

frequentemente descritas em termos de 

eficiência e competências, enquanto os 

fundamentos de valor da política educacional 

continuam insuficientemente explorados. O 
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education in which professional training is 

aligned with the natural law tradition, Jacques 

Maritain’s integral humanism, and the 

personalist understanding of the human person. 

The study employed a qualitative expert survey 

with a ranking component and involved 30 

experts holding mid-level administrative 

positions at Russian universities. Agreement 

among the assessments was evaluated using 

Kendall’s coefficient of concordance. The 

findings showed that experts primarily associate 

educational development with respect for the 

individual, preservation of the humanities core, 

responsible freedom, historical understanding, 

the ethical regulation of digitalization, and 

specific institutional decisions within 

universities. The study also found that 

management practices become meaningful only 

when they translate values into procedures for 

feedback, transparent assessment, and support 

for student agency. The contemporary university 

must combine technological renewal with the 

development of morally mature and socially 

responsible individuals amid global change. 

 

Keywords: Values. Morality. Humanism. 

University. Maritain. 

objetivo do artigo é fundamentar um modelo 

humanístico baseado em valores para o 

desenvolvimento do ensino universitário, no 

qual a formação profissional esteja alinhada 

com a tradição da lei natural, o humanismo 

integral de Jacques Maritain e a compreensão 

personalista da pessoa humana. O estudo 

empregou uma pesquisa qualitativa com 

especialistas, incluindo um componente de 

classificação, e envolveu 30 especialistas que 

ocupam cargos administrativos de nível médio 

em universidades russas. A concordância entre 

as avaliações foi avaliada por meio do 

coeficiente de concordância de Kendall. Os 

resultados mostraram que os especialistas 

associam o desenvolvimento educacional 

principalmente ao respeito pelo indivíduo, à 

preservação do núcleo das ciências humanas, à 

liberdade responsável, à compreensão histórica, 

à regulamentação ética da digitalização e a 

decisões institucionais específicas dentro das 

universidades. O estudo também constatou que 

as práticas de gestão só se tornam significativas 

quando traduzem valores em procedimentos de 

feedback, avaliação transparente e apoio à 

autonomia dos estudantes. A universidade 

contemporânea deve combinar a renovação 

tecnológica com o desenvolvimento de 

indivíduos moralmente maduros e socialmente 

responsáveis em meio às mudanças globais. 

 

Palavras-chave: Valores. Moralidade. 

Humanismo. Universidade. Maritain. 

 

 

1 INTRODUCTION 

 

Education worldwide is undergoing not only a technological but also an 

anthropological transformation. Universities are compelled to reshape the learning 

process in response to digitalization, massification, the accelerating obsolescence of 

knowledge, and pressure to meet practice-oriented performance indicators. Yet these 

processes often obscure the central question: what vision of the human person does 

education promote, and what values make knowledge socially meaningful? This study is 

motivated by the need to move the issue of educational development beyond a narrowly 

technological focus and to approach it as the task of fostering individuals capable of 
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exercising rational freedom, assuming moral responsibility, and contributing to the 

common good. 

Scholars note that the natural law tradition connects law, human dignity, and the 

moral order with the question of society’s ultimate foundations. At the same time, 

contemporary legal inquiry requires attention to the subject, subjectivity, historicism, and 

trust in the human knower (Tuganaev, 2015). For education, this means that students 

cannot be regarded merely as objects of professional training: they are agents of meaning, 

choice, and responsibility. Theoretical responses to this problem have been developed 

through the ideas of integral humanism, which address how human freedom can be 

reconciled with objective moral norms, reason, and personal dignity. For Jacques 

Maritain, freedom is rooted in reason, and genuine human action is impossible without a 

universal law (Yugova, 2013). Comparing Maritain and Vladimir Soloviev, Poole shows 

that Christian personalism and the idea of human dignity became part of the foundations 

of modern human rights theory (Poole, 2019). Accordingly, education can be understood 

as a space for developing not only professional skills but also personal dignity, moral 

judgment, and a culture of freedom. 

 

2 LITERATURE REVIEW 

 

In this study, we identified several theoretical approaches, or strands, focusing on 

the humanistic aspects of educational development. The theoretical review draws on the 

ideas of natural law, integral humanism, personal dignity, rational freedom, historical 

memory, and a critical stance toward the ideologization of knowledge. The Russian 

context is considered here as a setting in which universities must address global 

challenges – digitalization, global competition, and the crisis of knowledge in the 

humanities—while fostering responsible individuals and maintaining cultural continuity 

(see Table 1). 
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Table 1 

Thematic strands of the review 

Theoretical approaches Main idea Sources 

Natural law Education should have a moral 

foundation and respect personal 

dignity 

Tuganaev, 2015; Boguta, 2024 

Integral humanism Freedom is connected with 

reason, responsibility, and 

objective norms 

Yugova, 2013; Poole, 2019 

Personalism and rights The university fosters 

individuals who recognize the 

dignity of others 

Poole, 2019 

Historical knowledge Humanities education should 

guard against the ideologization 

of the subjects taught 

Egorov, 2023; Kirchanov, 2023 

Critique of totalitarianism Education should not 

subordinate the individual to an 

abstract collective goal 

Shmelev, 2023 

 

The first strand of the review concerns natural law and personal dignity. Tuganaev 

(2015) analyzes the historical development of theological interpretations of natural law, 

from patristics and scholasticism to neo-Thomism. What matters for educational research 

is not the confessional dimension as such, but the idea that social norms should not be 

arbitrary: they require a moral foundation and must be related to human nature, reason, 

and the good. In a university setting, this can be expressed in terms of academic ethics, 

student rights, respect for the individual, and responsibility in university governance. 

The second strand concerns Jacques Maritain’s integral humanism. Yugova 

(2013) shows that Maritain rejects subjectivism that undermines reason and moral 

foundations, while also raising questions of human existence, freedom, and meaning. 

Boguta (2024) extends this perspective by examining natural law in the thought of 

Maritain and Archbishop John Shakhovskoy: natural law is understood as the foundation 

of each individual’s life and place in society, while human knowledge of it develops 

historically. In educational terms, this means that core values cannot be mechanically 

transmitted once and for all; they must be discovered through dialogue, reflection, and 

cultural practice. 

The third strand concerns human rights and personalism. Poole (2019) shows that 

Maritain contributed to shaping the intellectual framework of the Universal Declaration 

of Human Rights and that his integral humanism shares affinities with the Russian 

tradition of Christian personalism represented by Soloviev and Berdyaev. Within this 
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framework, the university functions not only as a provider of qualifications but also as an 

institution that fosters individuals capable of recognizing the dignity of others. 

The fourth strand concerns knowledge in the humanities, memory, and the risk of 

ideologization. Egorov (2023) draws attention to the role of language, narrative, and 

ideological assumptions in historical knowledge; Kirchanov (2023) shows how history 

can become a resource for legitimation and political mobilization. For education, this 

perspective helps clarify an important caution: knowledge in the humanities should foster 

critical understanding and the ability to distinguish between scholarly analysis, value-

based choices, and ideological manipulation. 

The fifth strand concerns attitudes toward totalitarianism. Shmelev (2023) traces 

the evolution of Maritain’s assessment of communism and the totalitarian state, 

emphasizing his personalist critique of systems that subordinate the individual to a 

collective goal. Educational development cannot be reduced to training individuals 

merely to perform prescribed functions; it must protect the individual from being 

subsumed within technocratic, bureaucratic, or ideological mechanisms. 

The review enabled us to develop a value-based humanistic model of educational 

development (Figure 1). 

 

Figure 1 

Value-based humanistic model of educational development 
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The aim of this article is to substantiate a value-based humanistic model for the 

development of university education in which digital, organizational, and professional 

changes are aligned with personal dignity, rational freedom, knowledge in the humanities, 

and social responsibility. 

Research question: Which values underpinning educational development do mid-

level administrators at Russian universities consider priorities, and how closely do their 

assessments align regarding the role of knowledge in the humanities, personal dignity, 

freedom, and responsibility in the contemporary university? 

 

3 METHODS 

 

The research was conducted as a qualitative expert study with a ranking 

component. The sample comprised 30 experts holding mid-level administrative positions 

at Russian universities: heads of departments, academic program directors, deputy 

directors of institutes, and heads of teaching and methodological support units. The 

interviews focused on the values underpinning educational policy: the humanities core of 

academic programs, academic freedom and responsibility, the ethics of digitalization, the 

university’s role in character formation, students’ rights and dignity, and the role of 

historical knowledge and a culture of dialogue. 

The research instrument consisted of a semi-structured interview and a ranking 

form. Experts were asked to rank 10 value dimensions: personal dignity, critical thinking, 

the humanities core, academic freedom, student responsibility, the ethics of digital 

technologies, historical memory, intercultural dialogue, social justice, and professional 

competence (Table 2). Qualitative responses were coded under the following themes: “the 

individual,” “freedom,” “responsibility,” “knowledge in the humanities,” “rights,” 

“ideologization,” and “university practices.” Kendall’s coefficient of concordance (W) 

was calculated to assess agreement among the rankings quantitatively. 
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Table 2 

Definition of indicators 

Value dimension Interview question Indicator 

Personal dignity How does the university demonstrate respect 

for students and faculty members? 

Availability of feedback 

procedures, ethical standards, 

and rights 

Humanities core Which humanities disciplines should be 

compulsory? 

Proportion and status of 

humanities modules in academic 

programs 

Responsible 

freedom 

Where does the boundary lie between 

freedom of choice and academic discipline? 

Practices for choosing learning 

pathways and requirements for 

outcomes 

Historical memory How can subjects be taught without 

ideological simplification? 

Importance of working with 

sources and narratives 

Ethics of 

digitalization 

What risks do digital platforms pose to the 

individual? 

Data regulations, algorithmic 

transparency, and digital 

security 

 

4 RESULTS 

 

Analysis of the interview materials and ranking forms identified an operational 

rather than merely declarative structure of expert priorities (Table 3). The rankings 

showed sufficient agreement to indicate an overall expert consensus: Kendall’s 

coefficient of concordance was W = 0.58 (χ² = 156.6; p < 0.001). This indicates that, 

although university administrators describe practices for educational development 

differently, they broadly agree on its core values. 

The first finding concerns the recognition of personal dignity as the primary 

foundation of educational policy. Experts most often understood dignity not as an abstract 

moral formula but as a standard for university governance: clear rules of communication, 

the right of students and faculty members to receive explanations of assessment decisions, 

feedback procedures, respectful language in academic interactions, and the 

unacceptability of treating individuals merely as reporting metrics. 

The second finding relates to the humanities core and historical understanding. 

Experts associated philosophy, history, culture, and ethics not only with general 

knowledge but also with the development of critical thinking and the ability to interpret 

social narratives and distinguish between scholarly analysis, interpretation, and 

ideological simplification. This finding is directly consistent with the arguments 



 8  HUMANISTIC FOUNDATIONS OF EDUCATIONAL DEVELOPMENT IN THE AGE OF DIGITALIZATION: PERSONAL DIGNITY AND FREEDOM, NATURAL LAW, AND 

UNIVERSITY RESPONSIBILITY 
 

 

Veredas do Direito, v.23, e238517 – 2026 

 

presented in studies on the narrative nature of historical knowledge and the risks of 

politicizing memory (Egorov, 2023; Kirchanov, 2023). 

The third finding reflects an understanding of responsible freedom. Most experts 

supported individualized learning pathways, course choice, and project-based formats, 

but emphasized that freedom must be accompanied by academic discipline, research 

ethics, and personal responsibility for outcomes. The fourth finding concerns the ethics 

of digitalization: platforms, digital footprints, and algorithmic assessment are regarded as 

beneficial only when transparency, data protection, and interpersonal dialogue are 

maintained. 

Thus, the findings show that professional competence remains an important goal 

of the university but is not viewed by experts as an independent value foundation. It 

should be developed within a broader model in which digitalization, program 

management, and educational practices are subject to the principles of personal dignity, 

knowledge in the humanities, and responsible freedom. 

 

Table 3 

Empirical findings of the expert survey and their implications for the value-based 

humanistic model 

Results 

category 
Findings Implications for the model 

Personal 

dignity 

27 of the 30 experts cited respect for 

students and faculty members as an 

essential condition for quality; mean 

rank: 1.9 

The core values of education are 

grounded in procedures that safeguard 

agency, the right to an explanation, and 

academic ethics 

Humanities 

core 

25 of the 30 experts associated 

philosophy, history, and culture with 

critical thinking and moral judgment; 

mean rank: 2.5 

Humanities disciplines should be viewed 

as a means of navigating a complex world 

rather than as a secondary addition to 

professional training 

Responsible 

freedom 

22 of the 30 experts supported 

individualized learning pathways on the 

condition of academic discipline and 

personal responsibility; mean rank: 3.2 

Freedom is understood as rational choice 

aligned with norms, the quality of 

outcomes, and the social significance of 

knowledge 

Ethics of 

digitalization 

23 of the 30 experts identified risks of 

formalization, control, and 

depersonalization in the use of digital 

platforms; mean rank: 3.9 

Digital solutions should be assessed in 

terms of algorithmic transparency, data 

protection, and the preservation of 

interpersonal dialogue in education 

Professional 

competence 

18 of the 30 experts identified 

professional competencies as the 

ultimate goal but did not separate them 

from humanities and ethics education; 

mean rank: 5.4 

Professionalization should be embedded 

in a holistic model of personal 

development rather than replace the 

university’s humanistic mission 
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The findings indicate that the experts’ discussion was not limited to a formal 

endorsement of humanism. Administrators and faculty members describe the university’s 

value-based development through specific procedures: feedback, transparency in 

assessment, protection of academic dialogue, ethical use of digital data, and preservation 

of the humanities core of academic programs. The proposed value-based humanistic 

model is therefore empirically supported: educational development should integrate 

professional training, digital modernization, and the moral and legal foundations of how 

individuals are treated. 

 

5 DISCUSSION 

 

The findings show that educational development cannot be justified solely in 

terms of efficiency, competencies, and technology. Experts recognize professional 

training as an important outcome of university education but place it within a broader 

value framework. The highest priority assigned to personal dignity supports the article’s 

initial theoretical proposition: students and faculty members cannot be regarded merely 

as contributors to performance metrics, participants in digital processes, or components 

of workforce training. Education provides a space for human development; therefore, 

digital tools, management standards, and professional programs must be aligned with the 

individual’s rights to respect, explanation, participation, and responsible freedom. 

This conclusion is consistent with the literature on natural law and integral 

humanism. Tuganaev (2015) demonstrates the need to incorporate the subject, 

historicism, and trust in the human knower into the analysis of law and social norms. 

Explaining Maritain’s position, Yugova (2013) emphasizes that freedom is rooted in 

reason and is impossible without a universal moral law. In university practice, this means 

that freedom in choosing a learning pathway should not be reduced to an arbitrary 

selection of courses or merely formal individualization. It requires guidance, academic 

integrity, methodological culture, and students’ ability to understand the consequences of 

their choices. 

The finding relating to the humanities core is particularly important. Experts view 

humanities disciplines not only as a means of broadening cultural horizons but also as a 

safeguard against the oversimplification of knowledge about society. Comparison with 
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studies on the politics of history reinforces this conclusion. Kirchanov (2023) shows that 

elites can use memory as a symbolic resource for legitimation, while Egorov (2023) 

analyzes the relationship between historical knowledge, narrative, and ideology. 

University humanities education should therefore not reproduce ready-made frameworks 

but teach students to engage with the foundations of knowledge, language, sources, and 

underlying value assumptions. This does not contradict the cultural mission of education, 

but it requires intellectual honesty and methodological maturity. 

Additional recent studies confirm that the issue of values is not secondary to 

digitalization. Drawing on an expert survey, Gaisina et al. (2026) show that 

transformations in social relations increase the importance of social responsibility, 

continuous innovation, adaptability, digital and environmental literacy, and tradition. 

This finding helps interpret our data: experts do not set the humanistic tradition against 

the digital environment but, in effect, call for their integration. Digital literacy without 

moral reflection can lead to formalization, whereas tradition without the capacity for 

renewal loses its effectiveness in governance and education. 

The findings also align with the study by Babarykina et al. (2026), which links the 

development of value orientations among the younger generation to social responsibility, 

civic identity, and a proactive approach to life. What matters is not only proclaiming 

values but also engaging students in practices of self-exploration, participation, 

cooperation, and taking on new social roles. This is why the “university practices” 

component occupies a central place in the model developed in our study: values become 

educational outcomes only when translated into procedures, events, projects, forms of 

feedback, and collaborative work. 

At the same time, the discussion must account for the risk of normative overload 

in educational policy. Marin and Osmachko (2026) show that young people associate 

their understanding of the state’s social responsibility with concrete living conditions—

stability, access to housing, trust, and a predictable future—while attitudes toward 

incorporating traditional spiritual and moral values into educational policy may be 

polarized. For universities, this means that values education should not take the form of 

prescriptive rhetoric. It requires trust, expertise, dialogue, and engagement with the real 

problems students face. Similarly, Biserova et al. (2025) show that family and traditional 

values, gender attitudes, and cultural expectations are shaped within specific social and 
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trauma-related contexts. A humanistic model of education must therefore be sensitive to 

students’ lived experiences and must not replace support for the individual with rigid 

standardization. 

The practical implication of these findings is that university policy should 

incorporate value-based indicators of development. For example, a digitalization program 

should be evaluated not only by the number of online courses but also by whether it 

preserves dialogue, ensures transparency in assessment, protects data, and avoids 

undermining students’ dignity. An academic program should be evaluated not only by 

graduate employment but also by how it fosters understanding informed by the 

humanities, responsibility, the ability to critique ideological simplifications, and respect 

for the rights of others. A potential contradiction lies in the fact that experts may endorse 

these values in principle while facing bureaucratic constraints, reporting requirements, 

and resource shortages. This contradiction does not diminish but rather reinforces the 

significance of the study: the contemporary university is caught between its personalist 

mission and technocratic mechanisms of governance. 

 

6 CONCLUSION 

 

Personal dignity, knowledge in the humanities, responsible freedom, historical 

understanding, and the ethical governance of digital transformation should form the value 

foundations of educational development. Russian universities must remain connected to 

the global context. Universities cannot confine themselves to modernizing tools; greater 

attention must be paid to developing curricula that address the question of what kind of 

person the university fosters. Educational development should therefore be understood as 

the integration of professional training with the humanistic task of personal development. 

The study has several limitations: some readers may perceive the philosophical 

framework of natural law and integral humanism as overly normative or religiously 

inflected; the sample of expert administrators does not reflect students’ experiences; and 

the ranking results depend on how the value dimensions are formulated. Future research 

should compare universities across different regions of Russia, include students and 

faculty members, and develop a scale for assessing the value-based humanistic quality of 

the educational environment. 



 12  HUMANISTIC FOUNDATIONS OF EDUCATIONAL DEVELOPMENT IN THE AGE OF DIGITALIZATION: PERSONAL DIGNITY AND FREEDOM, NATURAL LAW, AND 

UNIVERSITY RESPONSIBILITY 
 

 

Veredas do Direito, v.23, e238517 – 2026 

 

REFERENCES 

 

1. Boguta, D., Deacon. (2024). Archbishop John (Shakhovskoy) and Jacques Maritain: 

Shared perspectives on natural law. Sretenskoe Slovo, 3(11), 153–163. 

https://doi.org/10.55398/27826066_2024_3_11_153  

2. Davydov, I. P., & Fadeev, I. A. (2023). Confessional (self-)identification in the 

Church of England in the late Elizabethan era: Richard Hooker’s views on church 

ritual. Dialogue with Time, 82, 29–43.  

3. Egorov, D. I. (2023). H. White as a historian and literary scholar. Dialogue with Time, 

82, 5–14.  

4. Kirchanov, M. V. (2023). The “politics of history” worldwide: The outcomes of 

detached inquiry. Dialogue with Time, 82, 15–28.  

5. Poole, R. A. (2019). Integral humanisms: Jacques Maritain, Vladimir Soloviev, and 

the history of human rights. Vestnik of Saint Petersburg University. Philosophy and 

Conflict Studies, 35(1), 92–106. https://doi.org/10.21638/spbu17.2019.108  

6. Tuganaev, K. A. (2015). Theological interpretations of natural law: History and 

modernity. Bulletin of Udmurt University. Economics and Law, 25(5), 149–155.  

7. Shishkov, K. A. (2014). Jacques Maritain on the role of education in shaping a 

democratic mindset. In I. A. Rudakova (Ed.), In the world of scientific discoveries: 

Proceedings of the 12th International Scientific and Practical Conference (p. 26). 

Sputnik+. Note: The PDF available in the project contains only a table-of-contents 

entry for the article.  

8. Shmelev, D. V. (2023). Jacques Maritain and Soviet Russia. Dialogue with Time, 82, 

313–327.  

9. Yugova, O. A. (2013). Jacques Maritain: Existentialism and subjectivity. Bulletin of 

Tver State University. Series: Philosophy, 4, 193–197.  

10. Babarykina, N., Buyanov, A., & Lobyntseva, S. (2026). Development of value 

orientations among the younger generation: Fostering social responsibility, civic 

identity, and a proactive approach to life. Interacción y Perspectiva, 16(2), 649–664. 

https://doi.org/10.5281/zenodo.19254395  

11. Biserova, G., Ldokova, G., & Shagivaleeva, G. (2025). Traditional and family values 

as the foundation of young people’s gender attitudes. Interacción y Perspectiva, 

16(1), 58–70. https://doi.org/10.5281/zenodo.17639869  

12. Gaisina, L., Tagibova, A., Ayupov, R., Baksheev, A., Anuchina, O., & Muslimov, 

R. (2026). The transformation of social relations as a drive toward the integration of 

value-oriented systems. Veredas do Direito, 23(5), e235638. 

https://doi.org/10.18623/rvd.v23.5638  

https://doi.org/10.55398/27826066_2024_3_11_153
https://doi.org/10.21638/spbu17.2019.108
https://doi.org/10.5281/zenodo.19254395
https://doi.org/10.5281/zenodo.17639869
https://doi.org/10.18623/rvd.v23.5638


13              Yan Vaslavskiy & Alhaded Hashem & Aurika Shavtikova & Irina Vaslavskaya & Natalia Frolova & Natalia Masyutina 

 

 

Veredas do Direito, v.23, e238517 – 2026 

Veredas do Direito, v.23 n.2, e23xxx – 2026 

13. Marin, E., & Osmachko, N. (2026). A perspective on the state’s social responsibility 

in overcoming the demographic crisis through the values of contemporary youth. 

Interacción y Perspectiva, 16(3), 931–946. 

https://produccioncientificaluz.org/index.php/interaccion/article/view/45862 

 

https://produccioncientificaluz.org/index.php/interaccion/article/view/45862

