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SCHOOL INCLUSION FROM THE PERSPECTIVE OF CONTEMPORARY EDUCATION: BETWEEN EDUCATIONAL POLICIES, PEDAGOGICAL PRACTICES, AND THE RIGHT

TO LEARNING

Abstract

School inclusion constitutes one of the main
challenges  of  contemporary  education,
particularly given the need to transform access to
school into effective opportunities  for
participation and learning. This study aimed to
analyze how recent scientific literature has
addressed school inclusion, considering the
relationships among educational policies,
pedagogical practices, and the guarantee of the
right to learning. An integrative literature review
was conducted, covering publications from 2020
to 2026 and searches in selected educational
databases. After applying the eligibility criteria,
ten articles comprised the final sample. The
results showed that effective inclusion depends
on the articulation among educational policies,
institutional conditions, teacher education, and
pedagogical practices capable of responding to
diversity. The studies also demonstrated that
students' presence at school alone does not
ensure inclusion; conditions that promote
participation, equity, and learning are also
required. It is concluded that advancing inclusive
education requires bridging the gap between
rights established by educational policies and
concrete experiences within schools, recognizing
inclusion as a shared responsibility among
education systems, institutions, and education
professionals.

Keywords:  School Inclusion. Inclusive

Education. Educational Policies. Pedagogical
Practices. Right to Learning.

1 INTRODUCTION

Resumo

A inclusdo escolar constitui um dos principais
desafios da educagdo  contemporénea,
especialmente diante da necessidade de
transformar o acesso a escola em oportunidades
efetivas de participacdo e aprendizagem. Este
estudo teve como objetivo analisar como a
producdo cientifica recente tem abordado a
inclusdo escolar, considerando as relacoes
entre  politicas  educacionais,  praticas
pedagogicas e garantia do direito a
aprendizagem. Realizou-se uma  revisdo
integrativa da literatura, com recorte temporal
entre 2020 e 2026 e buscas em bases de dados
selecionadas da area educacional. Apds a
aplicacdo dos critérios de elegibilidade, dez
artigos compuseram a amostra final. Os
resultados evidenciaram que a efetivacdo da
inclusdo depende da articulacdo entre politicas
educacionais, condicdes institucionais,
formacdo docente e préaticas pedagdgicas
capazes de responder a diversidade. Os estudos
também demonstraram que a presenca do
estudante na escola, isoladamente, ndo assegura
inclusdo, sendo necessarias condicBes que
favorecam participacao, equidade e
aprendizagem. Conclui-se que o avanco da
educacao inclusiva exige aproximar os direitos
estabelecidos pelas politicas educacionais das
experiéncias concretas vivenciadas nas escolas,
reconhecendo a incluséo como
responsabilidade compartilhada entre sistemas
de ensino, instituicdes e profissionais da
educacao.

Palavras-chave: Inclusdo Escolar. Educacao
Inclusiva. Politicas Educacionais. Préticas
Pedagdgicas. Direito a Aprendizagem.

Over the past decades, school inclusion has become established as one of the
fundamental principles underpinning the development of educational systems committed
to equity, diversity, and the safeguarding of the right to education. From a contemporary
perspective, inclusion extends beyond the physical placement of students within the
school environment and entails ensuring effective conditions for participation, belonging,
and learning, while taking into account the diverse characteristics and needs present in

everyday educational contexts. In this regard, inclusion requires transformations in school
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cultures, policies, and practices so that differences do not become factors of exclusion or
constraints on educational opportunities (UNESCO, 2020).

This understanding broadens the debate on inclusive education by shifting
responsibility for difficulties in schooling away from being attributed exclusively to the
student and toward the institutional, pedagogical, and social conditions that may either
facilitate or restrict participation. Recent literature indicates that structural, pedagogical,
and attitudinal barriers continue to hinder the effective implementation of inclusion,
demonstrating that the existence of educational policies and access to schooling, although
indispensable, do not in themselves ensure genuinely inclusive educational experiences.
Overcoming these barriers requires coordination among public policies, school
organization, adequate resources, and pedagogical practices capable of responding to
student heterogeneity (Mauricio Rojas, 2026).

Within the contemporary educational context, inclusion policies therefore assume
relevance not only as mechanisms for expanding access but also as instruments for
ensuring school retention, participation, and learning under equitable conditions. This
perspective aligns school inclusion with a human rights-based conception of education,
according to which individual, social, cultural, and educational differences must be
acknowledged in the planning and organization of educational systems. UNESCO (2020)
emphasizes that building inclusive systems requires addressing mechanisms of exclusion
embedded within education itself, recognizing that opportunities for access must be
accompanied by concrete conditions that enable all students to learn and participate.

However, the realization of these principles takes place primarily in the everyday
life of schools, making pedagogical practices a decisive dimension of the inclusive
process. Recent evidence indicates that strategies such as differentiated instruction,
flexible teaching approaches, cooperative learning, the use of assistive technologies, and
the provision of individualized support can broaden students’ learning opportunities in
inclusive contexts. At the same time, limitations related to professional training, resource
availability, class size, and institutional conditions may constrain teachers’ capacity to
implement these strategies consistently (Sadyrbayeva; Yertargynkyzy; Gao, 2026).

Against this backdrop, teacher education and professional practice become central
components in bridging the principles of inclusive education and students’ concrete

learning experiences. The diversity found in contemporary classrooms requires

_ Veredas do Direito, v.23, 238048 — 2026




SCHOOL INCLUSION FROM THE PERSPECTIVE OF CONTEMPORARY EDUCATION: BETWEEN EDUCATIONAL POLICIES, PEDAGOGICAL PRACTICES, AND THE RIGHT
TO LEARNING

competencies that enable teachers to recognize different needs, organize flexible learning
environments, and develop pedagogical interventions that maintain high learning
expectations for all students. Recent reviews have shown that professional knowledge of
inclusion, classroom management, and differentiated instruction constitutes a particularly
relevant set of competencies for the development of inclusive practices, reinforcing the
need for professional education and development that are closely connected to situations
encountered in everyday school settings (Rapisa; Hermanto; Suparno, 2026).

The effectiveness of inclusion, however, does not depend exclusively on the
individual actions of teachers. Contemporary research highlights the importance of
coordinated support systems involving teachers, specialized professionals, school
leadership, and families, particularly when inclusion is understood as encompassing both
academic and social dimensions. Collaborative practices combined with differentiated
pedagogical strategies can foster academic achievement, socio-emotional adjustment, and
student participation, whereas insufficient resources, limited professional training, and
weaknesses in institutional organization remain among the barriers identified in the
implementation of inclusive education (Wang, 2026).

Accordingly, discussing school inclusion in contemporary education requires
acknowledging the interdependence among educational policies, pedagogical practices,
and the right to learning. The normative guarantee of access to education constitutes an
indispensable dimension; however, its realization depends on the capacity of educational
systems and schools to translate inclusive principles into effective opportunities for
participation and learning. Recent studies reinforce that the development of inclusive
pedagogical practices requires continuing teacher education, institutional support, and
educational interventions capable of responding to student diversity, indicating that the
quality of inclusion should also be assessed in terms of the learning experiences and
opportunities generated within schools (Sadyrbayeva; Yertargynkyzy; Gao, 2026;
Rapisa; Hermanto; Suparno, 2026).

Despite the conceptual, normative, and pedagogical advances observed in recent
years, a gap remains between the recognition of inclusion as a right and its realization in
students’ school experiences. Recent studies continue to identify structural, pedagogical,
and attitudinal barriers, as well as limitations related to teacher education, available

resources, and institutional conditions for implementing inclusive practices (Mauricio

Veredas do Direito, v.23, e238048 — 2026 —



Yeda Danniely Quintiliano Almeida & Elson Max Fernandes da Fonseca & Jane Alves Cardoso & Soraya de Fatima Inacio Nascimento & Daniele dos Santos
Silva & Gabriela Cristina de Oliveira Campos & Jorcelino Sebastido da Cunha Espindola & Andreina Alves Duarte Melo & Douglas de Rocco & Rosilda Alves
Bessa Nunes & Gilvania da Cunha Silva

Rojas, 2026; Sadyrbayeva; Yertargynkyzy; Gao, 2026). Against this background, there is
a need to develop an integrated understanding of how educational policies, pedagogical
practices, and the conditions required to guarantee learning have been addressed in recent
scholarly literature, thereby avoiding the fragmented examination of these dimensions.

Such an analysis is particularly relevant given the need to understand inclusion
not merely in terms of students’ presence at school, but in terms of the conditions that
enable them to participate, learn, and develop within educational environments capable
of responding to diversity. The contemporary perspective on inclusive education
presupposes the identification and removal of barriers embedded in curricula,
pedagogical practices, and teaching processes, recognizing inclusion and equity as
foundations of quality education (UNESCO, 2020). Systematizing recently produced
evidence may therefore contribute to identifying advances, persistent challenges, and
remaining gaps in bridging the principles established by educational policies and their
realization in school practices.

In light of these considerations, the following research question guides this study:
How has recent scholarly literature addressed the relationships among educational
policies, pedagogical practices, and the safeguarding of the right to learning within the
process of school inclusion in contemporary education?

Accordingly, this study aims to analyze, through an integrative literature review,
how scholarly literature published between 2020 and 2026 has addressed school inclusion
in contemporary education, considering the relationships among educational policies,

pedagogical practices, and the safeguarding of the right to learning.
2 METHODOLOGY
2.1 Type of study

The present study is characterized as an integrative literature review, an approach
that enables the collection, examination, and synthesis of findings from studies employing
different methodological designs, thereby allowing for the development of a

comprehensive understanding of a given phenomenon. This method facilitates the

integration of knowledge produced within a field of investigation, making it possible to
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identify convergences, divergences, and aspects that still require further scientific
investigation (Whittemore; Knafl, 2005).

The review was structured to ensure transparency and systematic procedures
throughout the stages of identification, selection, and analysis of the scientific literature.
As complementary guidance for reporting the study search and selection process, the
recommendations of the Preferred Reporting Items for Systematic Reviews and Meta-
Analyses (PRISMA 2020) will be considered. These recommendations establish
parameters for the transparent reporting of the procedures employed in the identification,
screening, eligibility assessment, and inclusion of evidence in review studies (Page et al.,
2021).

2.2 Guiding question

Defining the guiding question constitutes a fundamental stage of an integrative
review, as it delineates the phenomenon under investigation and guides decisions
regarding the search, selection, and subsequent analysis of the evidence identified. A
clearly defined question contributes to ensuring coherence among the research problem,
eligibility criteria, and procedures employed throughout the review (Whittemore; Knafl,
2005).

Considering the focus of this study and the proposed articulation among the
different dimensions of school inclusion, the following guiding question was established:
How has recent scholarly literature addressed the relationships among educational
policies, pedagogical practices, and the safeguarding of the right to learning within the

process of school inclusion in contemporary education?
2.3 Databases

The search for studies will be conducted in four databases selected on the basis of
their relevance to the field of education and the complementary nature of their coverage:
the Education Resources Information Center (ERIC), Scientific Electronic Library Online
(SciELO), Red de Revistas Cientificas de América Latina y el Caribe, Espafa y Portugal

(Redalyc), and Scopus. The selection of these sources is intended to encompass Brazilian,
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Latin American, and international scholarship related to school inclusion while
maintaining a search strategy that is sufficiently comprehensive and consistent with the
objectives of the review.

ERIC will be used because of its specialization in the field of education and its
coverage of international scholarly literature. SCIELO will provide broader access to
Brazilian and Latin American studies, while Redalyc will expand the identification of
scientific literature produced within the Ibero-American context. Scopus will complement
the search strategy through its multidisciplinary and international coverage, enabling the
identification of studies on inclusive education conducted across different countries and

educational contexts.
2.4 Descriptors and search strategies

The terms employed in the searches will be defined according to the main
conceptual dimensions of the investigation—school inclusion, educational policies,
pedagogical practices, and the right to learning—and adapted to the controlled
vocabularies and search mechanisms available in each database. Descriptors and
equivalent terms in Portuguese, English, and Spanish will be used in order to increase the
sensitivity of the search strategy and account for the terminological diversity found in the

educational literature.

99 ¢¢

The terms initially considered include: “educacdo inclusiva,” “inclusdo escolar,”

\

“politicas educacionais,” “praticas pedagogicas,” “praticas inclusivas,” “direito a

educacdo,” “direito a aprendizagem,” and “aprendizagem.” Their English equivalents will

29 ¢ 29 ¢ 29 <6

include “inclusive education,” “school inclusion,” “educational policies,” “teaching

99 ¢y

practices,” “inclusive practices,

29 ¢¢. 99 ¢¢

right to education,” “right to learning,” and “learning”;

99 6y

and their Spanish equivalents will include “educacion inclusiva,” “inclusién escolar,’

b

9 <c 2 ¢

“politicas educativas,” “practicas pedagodgicas,” “practicas inclusivas,” “derecho a la
educacion,” “derecho al aprendizaje,” and “aprendizaje.”

The Boolean operators AND and OR will be used to combine the search terms,
taking into account the indexing characteristics and search mechanisms available in each
database. Equivalent terms belonging to the same conceptual dimension will be combined

using the OR operator, whereas different conceptual dimensions will be connected using
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the AND operator. Search strategies will be adapted to the specific syntax of each
platform while preserving the conceptual equivalence required to ensure consistency

across the searches conducted.
2.5 Inclusion and exclusion criteria

Scientific articles published between 2020 and 2026 will be considered eligible.
This time frame was established to prioritize recent scholarship on school inclusion and
to encompass discussions related to contemporary transformations in educational policies
and practices. Articles published in Portuguese, English, or Spanish, available in full text
and related to educational contexts, will be included provided that they present findings
or discussions relevant to school inclusion and contribute to answering the guiding
question.

With regard to content, studies addressing school inclusion in connection with
educational policies, pedagogical practices, teaching and learning processes, student
participation, or the safeguarding of the right to education and learning will be considered.
The selection process will not require each article to address all these dimensions
simultaneously, since integrating findings across these different dimensions is precisely
one of the purposes of the review.

Articles published outside the established time frame, duplicate records across
databases, and studies whose focus is not directly related to inclusion within the school
context will be excluded. Editorials, letters to the editor, reviews, conference abstracts,
undergraduate final papers, master’s dissertations, doctoral theses, book chapters, and
other documents that do not constitute scientific articles will also be excluded. Studies
employing the term “inclusion” in non-educational contexts or dealing exclusively with
social, digital, or workplace inclusion without a relationship to schooling processes will
likewise be excluded.

Eligibility will initially be determined through the screening of titles and abstracts,
followed by full-text assessment of studies potentially meeting the established criteria. At
all stages, studies will be retained only when they provide evidence relevant to the guiding
question, thereby preserving alignment among the objective of the review, the selection

criteria, and the final composition of the corpus analyzed.
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2.6 Study selection process

The study selection process was conducted in successive stages to ensure
methodological organization, transparency, and coherence. Initially, searches were
conducted in the selected databases using the previously defined descriptors and search

combinations.

Figure 1. Flowchart of the Study Selection Process

IDENTIFICATION
Records identified through database searches (n =
48)

!

Records after duplicate removal (n = 46) Duplicates removed
— (n=2)

Records excluded

SCREENING .
. _ after title and abstract
Titles and abstracts screened (n = 44) SN .
screening
(n=28)
ELIGIBILITY Articles excluded
Full-text articles assessed for eligibility (n = 16) — after full-text
assessment
(n=16)

!

INCLUSION
Studies included in the integrative review (n = 10)

Source: Prepared by the authors (2026), adapted from Page et al. (2021).
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2.7 Data extraction and analysis

Following the definition of the final sample, data from the included studies will
be extracted in a standardized manner, considering authorship, year of publication,
country, objective, methodological design, and the main findings related to educational
policies, pedagogical practices, and the right to learning. The information will be
organized using a synthesis instrument, enabling comparisons across studies and the
identification of convergences, divergences, and recurring themes.

The analysis will be conducted through a thematic and interpretative synthesis of
the findings, with the evidence grouped into categories developed according to the
recurrence and relevance of the content in relation to the guiding question. This procedure
will enable the integration of findings from different contexts and methodological designs
while preserving the specific contribution of each study to understanding school inclusion
in contemporary education (Whittemore; Knafl, 2005).

3 RESULTS

The analytical sample comprised ten articles published between 2021 and 2025,
selected on the basis of their alignment with the guiding question and the established
eligibility criteria. The studies encompass different national and educational contexts,
addressing inclusion policies, institutional organization, teacher education and
professional practice, pedagogical practices, and the conditions for student participation
and learning. This diversity made it possible to examine school inclusion as a
multidimensional phenomenon by integrating normative, pedagogical, and institutional
dimensions (Cantor; Sanchez; Aristizabal-Oviedo, 2021; Paulsrud, 2022; Emam; Al-
Mahdy, 2020; Efendi et al., 2022; Malet, 2023; Kremsner, 2023; Mokhampanyane, 2024;
Mendoza Lira; Andrades Cerpa; Valenzuela Palma, 2025; Marulanda; Collazos Aldana,
2024; Yusuf; Fajari, 2025).
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Table 1. Characteristics of the Studies Included in the Integrative Review

# Title Author(s) Journal Database | Year
_r s Cantor;
Practicas pedagogicas para la Sanchez:
1 inclusion en dos  modelos o Revista CS SciELO 2021
. : Aristiz&bal-
educativos alternativos .
Oviedo
Inclusion in the Light of
Competing Educational Ideals: .
Swedpish gI]30Iicy Approaches to Nordic - Journal ~ of
2 . . .| Paulsrud Studies in Educational | ERIC 2022
Differentiation and Their X
L . Policy
Implications for Inclusive
Education
Building School Capacity for
Inclusive  Education in the . . L.
3 Sultanate of Oman: A Construct I,\E/Eﬁ:jn Al- Iggﬁggzhlp and Policy in ERIC 2020
Validation of the Inclusive School y
Climate Scale
Inclusive Education for Student International Journal of
4 with Special Needs at Indonesian | Efendi et al. . ERIC 2022
. Instruction
Public Schools
Policies for Inclusive Education European Journal  of
5 Practices in Teacher Education in | Malet Educgtion ERIC 2023
the United Kingdom and France
Becoming an Inclusive Teacher:
6 Redu_cmg Gaps in Theory qnd Kremsner Interngtlonal Jogrnal of ERIC 2023
Practice through Inclusive Inclusive Education
Research
Teachers’ Capabilities in . .
Implementing Inclusive | Mokhampanya Re_search in Social
7 L . Sciences and | ERIC 2024
Education: A South African | ne
. Technology
Perspective
Préacticas pedagogicas,
conocimientos 'y  condiciones Marulanda:
institucionales en las que laboran ' Psicologia desde el | SCIELO /
8 . .| Collazos : 2024
docentes colombianos. Un estudio Caribe Redalyc
- - : Aldana
sobre educacion inclusiva y
discapacidad
. . - . | Mendoza Lira;
Hacia la inclusion escolar: .
. | Andrades Revista .
actitudes de docentes en ejercicio ] . . SciELO /
9 en formacion de educacién Cerpa; Latinoamericana de Redalyc 2025
y en. Valenzuela Estudios Educativos
primaria
Palma
Empowering Inclusive Education: Educational  Process:
10 Management Practices in Pilot | Yusuf; Fajari ; " | ERIC 2025
. International Journal
Elementary Schools for Inclusion

Source: Prepared by the authors (2026), based on the studies included in the review.

The temporal distribution indicates a concentration of publications between 2022

and 2025, a period during which research on the implementation of inclusive policies,

teacher education, and institutional organization expanded. The studies by Paulsrud

(2022) and Malet (2023) demonstrate that inclusion is shaped by how policies are

interpreted and translated into requirements for schools and teachers, whereas Emam and
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Al-Mahdy (2020), Efendi et al. (2022), and Yusuf and Fajari (2025) emphasize the
relevance of institutional capacity, management, and resources in transforming inclusive
guidelines into concrete conditions for schooling.

Within the pedagogical dimension, the findings converge on the central role of
teachers and the conditions that support their professional practice. Cantor, Sdnchez, and
Aristizbal-Oviedo (2021), Kremsner (2023), Mokhampanyane (2024), Mendoza Lira,
Andrades Cerpa, and Valenzuela Palma (2025), and Marulanda and Collazos Aldana
(2024) indicate that inclusive practices depend on teacher education, collaboration,
pedagogical flexibility, institutional support, and the capacity to respond to students’
characteristics and needs. Taken together, the findings provide a basis for organizing the
subsequent analysis into three interconnected dimensions: educational policies and the
implementation of inclusion; pedagogical practices and teacher education; and

participation, equity, and the safeguarding of the right to learning.
4 DISCUSSION
4.1 Educational policies and the challenges of implementing school inclusion

The analysis of the studies shows that educational policies oriented toward
inclusion are fundamental but insufficient, on their own, to ensure its effective
implementation in everyday school contexts. The existence of normative frameworks
expands rights and establishes responsibilities; however, their realization depends on how
these principles are incorporated into educational systems and institutions. Thus,
inclusion requires coordination between policy guidelines and concrete conditions for
implementation (Paulsrud, 2022; Malet, 2023).

The gap between policy formulation and implementation becomes evident when
inclusive guidelines reach schools. In their investigation of public institutions in
Indonesia, Efendi et al. (2022) identified advances in school administration,
documentation of student development, and curricular adaptations, as well as limitations
related to professional training and available resources. These findings demonstrate that
the institutionalization of policies does not automatically eliminate barriers to inclusion
(Efendi et al., 2022).
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Institutional capacity therefore constitutes an intermediary dimension between
educational policy and effective inclusion. In their investigation of schools in Oman,
Emam and Al-Mahdy (2020) identified factors related to the capacity of institutions to
develop inclusive practices and an inclusive school climate. The findings indicate that
policies need to be accompanied by organizational structures capable of translating
inclusive principles into concrete actions, thereby avoiding placing this responsibility
exclusively on teachers (Emam; Al-Mahdy, 2020).

Malet (2023) reinforces this understanding by demonstrating that the
implementation of inclusive education is influenced by conceptions of schooling,
learning, and teachers’ professional work. By comparing teacher education policies in the
United Kingdom and France, the author shows that different policy discourses produce
distinct expectations regarding professional practice. Thus, educational cultures and
conceptions of teaching influence how inclusive policies are translated into practice
(Malet, 2023).

This tension is also evident in the coexistence of different conceptions of inclusion
within educational systems. In analyzing Swedish policy documents, Paulsrud (2022)
identified distinct approaches to differentiation associated with different educational
ideals, which may generate conflicting demands for schools and teachers. The challenge,
therefore, lies not only in the existence of inclusive policies but also in ensuring coherence
between their principles and the conditions provided for their implementation (Paulsrud,
2022).

In Latin American contexts, the findings likewise highlight the need to bring
policies closer to the concrete conditions of educational institutions. Studies conducted in
Colombia indicate that inclusive practices are shaped by the characteristics of educational
models and the institutional conditions provided to teachers. The effectiveness of
inclusion therefore depends on the capacity of policies to reach everyday school contexts
and sustain practices that recognize differences and broaden student participation (Cantor;
Sanchez; Aristizabal-Oviedo, 2021; Marulanda; Collazos Aldana, 2024).

In summary, the studies analyzed demonstrate that effective inclusion results from
the articulation of policy, institutional capacity, management, and professional practice.
Resources, teacher education, curricular organization, and institutional support constitute

necessary conditions for translating inclusive guidelines into concrete opportunities for
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schooling and learning. The formal right to inclusion becomes effective when it reaches
everyday school contexts and creates conditions for student participation and learning
(Emam; Al-Mahdy, 2020; Efendi et al., 2022; Yusuf; Fajari, 2025).

4.2 Inclusive pedagogical practices and teacher education

Pedagogical practices constitute a central dimension in transforming the principles
of inclusive education into effective learning experiences. The studies indicate that
inclusion extends beyond the student’s presence in the classroom and requires teaching
strategies capable of responding to differences. Within this process, teachers play a
fundamental role in creating inclusive learning environments (Cantor; Sanchez;
Aristizabal-Oviedo, 2021; Kremsner, 2023).

The relationship between pedagogical practice and inclusion is evidenced by
Cantor, Sanchez, and Aristizabal-Oviedo (2021), who identified differences between
teachers’ and students’ perceptions of classroom practices. Among students, dialogic
practices showed a stronger association with perceptions of inclusion, highlighting the
importance of considering how these experiences are perceived and experienced by the
students themselves (Cantor; S&nchez; Aristizabal-Oviedo, 2021).

Professional education and development emerge as relevant conditions for
strengthening teachers’ capacity to address diversity. Mokhampanyane (2024) identified
difficulties experienced by primary school teachers in implementing inclusive education,
emphasizing the need for in-service training and professional support. Teacher
preparation should therefore connect knowledge about inclusion with the concrete
situations encountered in everyday school contexts (Mokhampanyane, 2024).

Kremsner (2023) also highlights tensions between the principles addressed in the
education of prospective teachers and educational structures that continue to reproduce
segregating models. The participation of individuals with direct experience of special
education proved relevant in bridging theory and practice, indicating that inclusive
teacher education should enable teachers to recognize and critically examine barriers
embedded within educational systems themselves (Kremsner, 2023).

Teacher attitudes constitute another component associated with inclusive

practices. Mendoza Lira, Andrades Cerpa, and Valenzuela Palma (2025) identified
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favorable attitudes toward inclusion among both practicing and prospective teachers,
particularly when associated with collaborative work. The findings demonstrate that
teacher education and professional collaboration can contribute to strengthening practices
committed to diversity (Mendoza Lira; Andrades Cerpa; Valenzuela Palma, 2025).

Teachers’ professional practice, however, cannot be dissociated from institutional
conditions. Efendi et al. (2022) identified advances in curricular adaptations, alongside
limitations related to professional preparation and available resources. Emam and Al-
Mahdy (2020) similarly emphasize the importance of institutional capacity,
demonstrating that teacher competence and organizational support are interdependent
dimensions of inclusion (Efendi et al., 2022; Emam; Al-Mahdy, 2020).

Taken together, the evidence shows that inclusive practices result from the
articulation of teacher education, teacher attitudes, teaching strategies, collaboration, and
institutional conditions. Responsibility for inclusion should not rest exclusively with
teachers but should be shared across the school organization. The convergence of
professional development and institutional support broadens opportunities for student

participation and learning (Malet, 2023; Mokhampanyane, 2024; Yusuf; Fajari, 2025).
4.3 Participation, equity, and the safeguarding of the right to learning

School inclusion acquires broader meaning when understood as extending beyond
access to school and students’ physical presence within it. The studies analyzed indicate
that participation, belonging, and effective learning opportunities constitute fundamental
dimensions for assessing the quality of inclusive processes. From this perspective,
inclusion entails creating conditions in which diversity does not restrict students’
educational opportunities (Cantor; Sanchez; Aristizabal-Oviedo, 2021; Emam; Al-
Mahdy, 2020).

Student participation is directly related to the experiences constructed in everyday
classroom contexts. Cantor, Sanchez, and Aristizabal-Oviedo (2021) identified an
association between dialogic practices and higher perceptions of inclusion among
students. This finding demonstrates that participation depends not only on enrollment in

mainstream educational settings but also on the opportunities for interaction and
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engagement provided through pedagogical practices (Cantor; S&nchez; Aristizabal-
Oviedo, 2021).

Ensuring learning also requires pedagogical responses capable of addressing
different educational needs. Efendi et al. (2022) identified advances related to monitoring
student development and using assessment to inform curricular adaptations, although
institutional limitations remained. The findings demonstrate that equity does not mean
providing identical conditions for all students, but rather organizing educational
responses that are appropriate to the needs identified (Efendi et al., 2022).

Institutional conditions exert an equally important influence on opportunities for
participation and learning. Emam and Al-Mahdy (2020) emphasize schools’ capacity to
develop practices and an institutional climate conducive to inclusion, while Yusuf and
Fajari (2025) highlight the importance of coordination among curriculum, professionals,
resources, and management. Thus, the right to learning also depends on the collective
organization of educational institutions (Emam; Al-Mahdy, 2020; Yusuf; Fajari, 2025).

Educational equity further requires recognizing that barriers to participation may
be related to school structures themselves and to the conditions provided to teachers.
Mokhampanyane (2024) identified difficulties experienced by teachers in implementing
inclusive education, while Mendoza Lira, Andrades Cerpa, and Valenzuela Palma (2025)
emphasized the contribution of teacher education and collaborative work. Removing
these barriers therefore requires professional support and coordinated institutional
responses (Mokhampanyane, 2024; Mendoza Lira; Andrades Cerpa; Valenzuela Palma,
2025).

From this perspective, the realization of the right to learning depends on bringing
inclusive principles closer to the educational experiences provided to students. Policies,
teacher education, and institutional organization need to converge in order to broaden
participation and learning opportunities, preventing inclusion from remaining limited to
formal access to schooling. The quality of inclusion should also be assessed in terms of
the concrete conditions provided for students to learn and participate (Paulsrud, 2022;
Malet, 2023; Efendi et al., 2022).

In summary, the studies make it possible to understand participation, equity, and
learning as interdependent dimensions of contemporary school inclusion. Ensuring

enrollment or presence in mainstream classrooms represents only one stage of a broader
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process that requires responsive practices, institutional support, and school organization
committed to diversity. Inclusion becomes effective when educational conditions broaden
opportunities for the participation and learning of all students (Kremsner, 2023; Emam;
Al-Mahdy, 2020; Yusuf; Fajari, 2025).

5 CONCLUSION

School inclusion, when understood in its broader dimension, does not end with
the student’s presence at school. The studies analyzed show that inclusion means creating
conditions that enable every student to participate, learn, and find genuine opportunities
for development within the school environment, regardless of their characteristics or
needs.

The findings of this review demonstrate that inclusive educational policies are
indispensable, but they must effectively reach the realities of schools. To this end, teacher
education, support from school leadership, adequate resources, and flexible pedagogical
practices must operate in an articulated manner. Inclusion thus ceases to be the sole
responsibility of the teacher and becomes a shared commitment of the entire school
community.

The right to learning also emerges as one of the major challenges within this
process. Being enrolled in and attending a mainstream classroom are important
achievements, yet they remain insufficient when students are excluded from meaningful
experiences of participation and learning. Truly inclusive education requires recognizing
differences without allowing them to become barriers to learning.

As a limitation, this review focused on articles published between 2020 and 2026
and retrieved from the previously established databases; therefore, it does not encompass
the entire body of scientific literature on the topic. Nevertheless, the findings reaffirm that
building an inclusive school requires bridging the gap between rights and reality by
translating policies and principles into concrete experiences of belonging, participation,

and learning for all.
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