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Abstract

This study developed and examined a
collaborative leadership model to enhance school
effectiveness in Thai primary schools within the
Suratthani Primary Educational Service Area
Office (PESAOQ) 1. A mixed-methods design was
used across three phases. Phase 1 assessed needs
through a questionnaire completed by 30 school
administrators and teachers from six model
schools, complemented by interviews. Data
analysis was undertaken using descriptive
statistics and the Modified Priority Needs Index
(PNImogifie). Phase 2 involved  model
development based on the needs assessment,
literature, and expert validation. Phase 3
implemented the model in six schools and
evaluated its implementation process and
stakeholder satisfaction. The current level of
collaborative  leadership ~was  moderate
(M =3.35), while the desired level was highest
(M =4.74), yielding an overall PNInodified OF 0.41.
Work System ranked as the highest priority need
(PNImodified = 0.45).  The developed model
comprises five components—Vision,
Inspiration, Empowerment, Work Systems, and
Role Modeling—and three school effectiveness
dimensions. Experts rated the model's
appropriateness and feasibility as the highest.
Implementation  process and  stakeholder
satisfaction were also rated highest (M = 4.68 and
M = 4.71, respectively). The model provides a
validated, contextually appropriate framework

Resumo

Este estudo desenvolveu e examinou um modelo
de lideranca colaborativa para melhorar a
eficacia escolar em escolas primarias
tailandesas sob a jurisdigdo do Escritorio de
Area de Servico Educacional Primario de
Suratthani 1 (Suratthani PESAO 1). Utilizou-se
um delineamento de métodos mistos em trés
fases. Na Fase 1, avaliaram-se as necessidades
por meio de um questionario respondido por 30
diretores e professores de seis escolas modelo,
complementado por entrevistas. A andlise dos
dados foi realizada por meio de estatistica
descritiva e do Indice de Necessidades de
Prioridade Modificado (PNImodified). A Fase 2
envolveu o desenvolvimento do modelo com base
na avalia¢io de necessidades, na literatura e na
validagdo por especialistas. Na Fase 3, o
modelo foi implementado em seis escolas,
avaliando se seu processo de implementacéo e a
satisfagcdo das partes interessadas. O nivel atual
de lideranca colaborativa foi moderado
(M = 3,35), enquanto o nivel desejado foi o mais
alto (M = 4,74), resultando em um PNImodified
geral de 0,41. O Sistema de Trabalho foi
classificado como a necessidade prioritaria
mais alta (PNImodified = 0,45). O modelo
desenvolvido compreende cinco componentes —
visdo, inspiracdo, empoderamento, sistemas de
trabalho e modelagem de papéis — e trés
dimensdes de eficacia escolar. Os especialistas
avaliaram a adequagdo e a viabilidade do
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for developing collaborative leadership to modelo no nivel mais alto. O processo de
improve school effectiveness, with strong implementacdo e a satisfacdo das partes
practical utility and stakeholder acceptance. interessadas também foram avaliados no nivel

mais alto (M =4,68 e M=471,
respectivamente). O modelo fornece uma

Keywords: Collaborative Leadership. Needs estrutura  validada e  contextualmente
AsseSS_ment. PrIO]’Ity NeedS Index. SChOOI apropriada para desenvolver a |ideranga
Effectiveness. Thailand. colaborativa a fim de melhorar a eficacia

escolar, com forte utilidade prética e aceitacao
pelas partes interessadas.

Palavras-chave:  Lideranca  Colaborativa.
Avaliacio de Necessidades. Indice de
Necessidades Prioritarias. Eficacia Escolar.
Tailandia.

1 INTRODUCTION

Educational management in Thailand has undergone a shift, with the Kingdom
currently restructuring its educational system to keep pace with the global order and the
requirements of the 21st century. This change has also been articulated in the country’s
constitution, which states the nation is obliged to provide citizens with educational
opportunities tailored to their needs through multiple education systems. This, in turn,
promotes lifelong learning through partnerships among government agencies, local
administrative bodies, and the private sector (Noppakhunwong et al., 2025).

This legal framework is key to establishing a shared responsibility framework, in
which the delivery of quality education becomes the responsibility of multiple
stakeholders. The National Economic and Social Development Plan (No. 13, 2023-2027)
highlights encouraging trends in Thailand's human development indicators, with
increased access to education and rising income levels. However, concerning patterns
have emerged, including declining reading proficiency and a growing population of youth
who are either unemployed or not in schools or training (Asvathitanont et al., 2024).

These challenges point to a critical need for educational leaders who can mobilize
resources, inspire collective action, and create organizational conditions conducive to
meaningful learning outcomes (Aekwut et al., 2025). Thailand's Office of the Basic
Education Commission (OBEC) has also developed a strategic plan for 2023-2027 that

emphasizes participatory management, digital technology integration, and systematic
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network collaboration across government and private sectors (Perrodin et al., 2025).

Central to this vision is the role of school administrators, who must exercise
effective leadership to translate policy objectives into classroom realities
(Singhathongkul et al., 2025; Tupthai & Chansirisira, 2025).

This is also consistent with research from Thailand's Office of the Teacher Civil
Service Commission, which stipulates that educational quality begins in the classroom,
with teachers serving as key drivers of success and school administrators requiring
continuous self-development and instructional leadership (Ra-ngubtook & Bhongsatiern,
2022).

Moreover, educational quality management has become a significant challenge
for school administrators in educational areas such as Thailand's Suratthani Province,
specifically the Surat Thani Primary Educational Service Area Office (PESAO) 1
(Rakdee et al., 2025). Frequently mentioned are concerns about resource constraints,
diverse stakeholder expectations, and the necessity for continuous improvement (Tiwong
etal., 2025). Despite the recognized importance of collaborative leadership in educational
settings (Lawrence, 2017), there remains a significant gap between current practice and
desired outcomes in many Thai schools (Aroonsiwagool et al., 2025; Saraphol &
Nuangchalerm, 2025). The initial findings indicate that although the administrators
appreciate the importance of collaboration, the process of implementing it is not entirely
successful and that little systematic consideration has gone into ensuring that necessary
competencies are developed.

This idea is further supported by the research question of this study, which argues
that implementation is still sparse and that there has been no systematic consideration
toward the development of competencies.

This study addresses this gap by investigating the current and desired states of
collaborative leadership among school administrators in Suratthani Province (Xupravati
& Kulophas, 2026). Through systematic identification of priority needs using the
Modified Priority Needs Index (PNImodified) (Sukdee & Pechsri, 2026; Ussarn et al., 2022)
and the development of a contextually grounded collaborative leadership model (Phillips
et al., 2023), this research aims to provide practical guidance for enhancing school
effectiveness. The proposed model—named VIEWR—integrates five essential

components: Vision, Inspiration, Empowerment, Work system, and Role modeling. The
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findings are hoped to advance theoretical understanding of collaborative leadership in
Thai educational contexts and to promote practical applications for leadership
development, which could be instituted within the unique institutional and cultural
environment of southern Thailand.

In response to the priority areas identified in the needs assessment, the VIEWR
model has been outlined, developed, and scaffolding is in place, encompassing fostering
leadership in  Thai schools. The concepts of the VIEWR Model
(Vision, Inspiration, Empowerment, Work system, and Role modeling). The models
were derived from a systematic literature review that synthesized historical, study-

relevance, and empirical results about Thailand's educational system.

2 THEORETICAL FRAMEWORK

2.1 Vision

The essential component of shared vision organizes people by creating common
goals that foster mutual understanding. Chin (2024) demonstrated that organizations that
implement visionary leadership achieve better team performance results. This is because
leaders create an environment that fosters employee belonging, dedication, and team
harmony. Therefore, when leaders establish a shared vision through team involvement,
they create an environment that supports open communication, inclusive participation,
and empowers team members (Berhanu, 2025). This system then enables educators and
stakeholders to see their work as essential progress toward the organization's main
objectives.

Gialamas et al. (2014) have shown that in schools where knowledge is considered
a personal and social construct, it is necessary for there to be leadership frameworks that
match this perception to facilitate communication regarding the mission, values, and
ideology of the school. Kanawapee et al. (2022) also noted that shared values and visions
are some of the important aspects involved in developing teacher competence within

online professional learning communities in Thailand.
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2.2 Inspiration (1)

The ability to inspire and motivate people forms an essential part of collaborative
leadership because organizations need authentic dedication from their members to make
their collaborative systems succeed. Unger and Sann (2023) examined the impact of Self
Determination Theory (SDT) on leadership and found that leaders who encourage
autonomy, competence, and relatedness amongst their followers foster an environment
where the latter can attain intrinsic motivation and continuously learn. The framework
showed that subordinate leadership perceptions are an important factor that leads to their
active participation and dedication to work. Setyaningsih (2025) found that achievement
and motivation, along with trust, mediate the relationship between leadership practices
and service quality outcomes. The results indicate that motivational processes operate
through mechanisms involving meaning creation and relationship development rather
than relying on direct contact. VanVactor (2012) reported that leadership exists within
relationships throughout an organization, and that encouraging collaborative
environments promotes the ongoing integration of ideas and interdependency among

multiple stakeholders.
2.3 Empowerment (E)

Empowerment forms the basis that makes collaborative leadership a unique form
of leadership, different from the existing forms of leadership where the power of making
decisions is left solely in the hands of top management. According to Setyaningsih (2025),
the concept of empowerment acts as a means used by managers to achieve some outcomes
in the firm, concluding that organizational culture and empowerment influence trust,
which then influences service quality. Gialamas et al. (2014) concluded that the
leadership structure should demonstrate utmost respect for the establishment of
institutional teams when learning takes place, and such learning requires delegation of
power in the firm. Gialamas et al. (2014) also argued that leadership structures must
respect team autonomy, similar to how NGOs require decision-making autonomy in
collaborative contracts. Likewise, the issue of empowerment is also faced by the Thai

education system due to the presence of hierarchical structures in schools and
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expectations from leaders to adhere to proper authority structures. Thus, the need for
educational administrators arises to strike a balance between legitimacy and development

of leadership skills.
2.4 Work system

The study defines Work System as the structural foundation that enables teams to
execute their tasks. The absence of established processes and operational systems,
together with the lack of accountability systems, creates a situation in which collaboration
between teams is ineffective and lacks direction.

Moreover, VanVactor (2012) distinguished between the inspirational aspects of
leadership and the coordinating functions of management. Kazley et al. (2016)'s
development of a health administration collaborative leadership competency model, from
which the researchers identified interpersonal capabilities and systematic understanding
as keys to effective collaboration in organizational operations. Hallinger and Heck (2010)
stated that collaborative leadership's effects on school improvement operate through
changes in schools' academic capacity and systems that support instructional

improvement.
2.5 Role modeling

Role modeling becomes an essential component of collaborative leadership,
which is adopted by learning institutions in showcasing their organizational values. Unger
and Sann (2023) stressed that leader behavior and follower perception remain the key
intervention necessary for ensuring learning sustainability. According to Gialamas et al.
(2014), effective leadership models result in reflection at all organizational levels
concerning the principles of the essence of meaningful relationships that facilitate
genuine learning and development. Kanawapee et al. (2022) pointed to the relevance of
the concepts of role models, model teachers, buddy teachers, and mentors in developing
teacher competencies, thereby proving that role modeling becomes multi-dimensional
and multi-relational. Yet again, in the Thai educational setting, leadership role modeling

becomes significant due to existing cultural traditions of respect and admiration for
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authority.
3 METHODOLOGY

In order to develop a collaborative leadership model for improving the
effectiveness of schools, this study took an evidence-based, mixed method approach.
Mixed methods involve using both quantitative and qualitative approaches together in
research so as to give a more detailed picture of any educational phenomenon (Pregoner,
2024).

The research design was done through various stages including needs assessment,
development of model and implementation and evaluation. Application of the above
design methodology in carrying out the research allowed the research to be conducted
using the model design research approach which facilitates the development of valid and
appropriate models.

Use of statistical analysis together with qualitative analysis carried out by various

experts played a major role in making the finding valid and appropriate.
3.1 Research design

The research process included three stages. These included: (1) studying the
current state, desired state, and important requirements for the concept of collaborative
leadership; (2) creating a collaborative leadership model; and (3) assessing the
performance of the collaborative leadership model created. It allowed combining
quantitative assessment of requirements and qualitative data obtained from experts and
field research following all the rules of model creation.
3.2 Phase 1: needs assessment

3.2.1 Population and sample

For phase 1, the sampling strategy employed the utilization of a target population
of 1,875 school administrators and teachers at 115 schools in Suratthani’s PESAO 1. The
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selected sample size was 30, which was obtained through the use of purposive sampling.
The sample size was made up of five individuals from six model schools. From each
model school, one school administrator, head of academic affairs, quality assurance head,
and two teachers were selected to form the sample size. Despite being small, the sample
size was deemed appropriate for undertaking exploratory needs assessment.

3.2.2 Instruments

A five-point Likert scale questionnaire was developed to assess current and
desired conditions of collaborative leadership across five components: Shared Vision,
Inspiration and Motivation, Empowerment, Work System, and Role Modeling. The
instrument was validated by five experts, with the Index of Item-Objective Congruence
(10C) values ranging from 0.60 to 1.00, indicating acceptable content validity. Reliability
testing with a non-sample group of 50 respondents yielded Cronbach's alpha coefficient
of 0.99, substantially exceeding the acceptable threshold of 0.70.

Additionally, semi-structured interviews were designed to collect qualitative
information regarding collaborative leadership from both principals and teachers in model
schools. The interview questions included inquiries about successful strategies, problems

encountered, and what constitutes ideal collaborative leadership.
3.2.3 Data collection and analysis

Data collection during Phase 1 included both the use of surveys and interviews.
The surveys were provided to the selected participants, who totaled 30, with all answers
collected being regarded as valid. Interviews were carried out on 12 participants from
four different school sizes.

Quantitative data were analyzed using descriptive statistics, including means (M)
and standard deviations (SD). Priority Needs Index (PNImodified) Was calculated using the
formula PNImodgified = (I - D)/D, where | represents the mean score for desired conditions
and D represents the mean score for current conditions (Sukdee & Pechsri, 2026). Higher

PNImodifiea Values indicate a greater need for development, enabling prioritization of
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intervention areas. After the content analysis, identified themes were coded to

complement quantitative findings (Li & Zhang, 2022).

3.3 Phase 2: model development

Based on the results obtained in Phase 1, the initial model of collaborative
leadership was formulated based on information collected from the literature review,
interviews, and needs analysis. The draft was revised to ensure clarity and consistency
with the research objectives. Following this, the draft model was presented to nine
experts, who analyzed it and provided feedback for the formulation process through

connoisseurship sessions (Figure 1).

Figure 1
Conceptual framework of the collaborative leadership VIEWR (Vision, Inspiration,

Empowerment, Work system, Role modeling) Model for enhancing school effectiveness
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3.4 Model implementation and evaluation

3.4.1 Participants

The sample size comprised of 30 respondents with 5 individuals being chosen
from each of the 6 model schools. Purposeful sampling method was employed by
selecting the respondents who were actively engaged in school activities and
administration (Nyimbili & Nyimbili, 2024). This comprised of school administrators,
heads of academics, heads of QA, as well as teachers from the quality assured schools.

3.4.2 Implementation procedures

Prior to implementation, orientation sessions were conducted with all participants
to ensure understanding of the model and its intended use. The collaborative leadership
model was then implemented over a specified period, with schools applying the model to

their leadership practices.

3.4.3 Evaluation instruments

Two assessment tools were created: (1) an instrument to evaluate the model's
implementation through the process evaluation, and (2) a questionnaire on satisfaction,
which measures stakeholders' satisfaction with the utilization of the model. Content

validation was done using the five experts.
3.4.4 Data analysis

The researchers used descriptive statistics to analyze evaluation data, which
included means (M) and standard deviations (SD), to assess process implementation and

user satisfaction. The research team used content analysis to evaluate qualitative feedback

and discover strengths and weaknesses in the model implementation.
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3.5 Ethical considerations

This study involved only non-vulnerable adult participants and did not require the
collection of sensitive personal data. Furthermore, participation was voluntary. However,
informed consent was obtained from all participants prior to the study's commencement,
either electronically or in writing. The study also complied with the ethical standards of
the Declaration of Helsinki (2013 revision) and with Thailand's National Policy and
Guidelines for Human Research 2015 (2015), which stipulates that social and behavioral
research carried out anonymously and involving no physical or psychological risk to

participants is not subject to formal institutional ethics review in Thailand.
4 RESULTS

The research findings are presented in three phases.
4.1 Phase 1: current conditions, desired conditions, and priority needs

Components of collaborative leadership and school effectiveness

The synthesis of literature, expert interviews, and analysis of model schools
revealed five components of collaborative leadership for school effectiveness under the
Suratthani PESAO 1. These were a (1) Shared Vision, (2) Inspiration and Motivation, (3)
Empowerment, (4) Work System, and (5) Role Modeling. School effectiveness was
conceptualized as comprising three dimensions: (a) ability to produce high-quality
students, (b) ability of personnel to adapt to change, and (c) ability to manage internal

school operations.
4.1.1 Current and desired conditions

Table 1 presents the means, standard deviations, and priority needs indices for the
five collaborative leadership components.
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Table 1

Current condition, desired condition, and PNImodifies Of leadership components.

Current Condition  Desired Condition

Component PNl modified Rank

M/SD M/SD
Shared Vision (V) 3.36,0.59 4.66,0.48 0.39 4
Inspiration and Motivation (1) 3.36, 0.61 4.76,0.44 0.42 3
Empowerment (E) 3.32, 0.63 4.75,0.43 0.43 2
Work system (W) 3.25, 0.66 4.73,0.46 0.45 1
Role Modeling (R) 3.48, 0.69 4.79,0.41 0.38 5
Overall 3.35,0.64 4.74,0.45 0.41

The current condition of collaborative leadership was moderate (M = 3.35, SD =
0.64), whereas the desired condition was at the highest level (M = 4.74, SD = 0.45). The
overall priority needs index (PNImodified) Was 0.41, indicating a substantial gap between
current and desired states.

Among the five components, Work System exhibited the highest priority need
(PNImodified = 0.45), followed by Empowerment (PNImodifieda = 0.43), Inspiration and
Motivation (PNImodifiea = 0.42), Shared Vision (PNImodiies = 0.39), and Role Modeling
(PNImodgifiea = 0.38). The ranking suggests that interventions should prioritize
improvements in work system (W) and empowerment (E) practices.

Further insights into the findings were gathered from qualitative research
interviewees. According to the respondents, the administration appreciated the need for
collaborative leadership, although the implementation was not always successful. One
school administrator stated, "We try to involve teachers in decision-making, but we lack
clear systems to sustain that involvement." Teachers expressed a desire for more
meaningful participation: "We are invited to meetings, but our input does not always
influence final decisions." The reflections demonstrated that the PNImodified Values had

shortcomings, specifically in the areas between Work System and empowerment.

4.2 Phase 2: development of the collaborative leadership model

Based on the findings from Phase 1 and the synthesis of relevant literature, the

researcher developed the collaborative leadership model, named VIEWR MODEL
(derived from the initial letters of the five components: Vision, Inspiration,
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Empowerment, Work system, and Role modeling). The model comprises the following
elements:

Name: VIEWR MODEL - Collaborative Leadership Model for Enhancing
School Effectiveness under Suratthani PESAQO 1;

Principles: (1) School effectiveness principle; (2) Collective effort for
development principle; (3) Integration of leadership into practice principle.

Objectives: To provide guidelines for developing collaborative leadership among
school administrators; to support administrators in applying the model to enhance school
effectiveness and educational quality.

Components: Five collaborative leadership components (Shared Vision,
Inspiration and Motivation, Empowerment, Work System, Role Modeling) and three
school effectiveness dimensions;

Success factors: (1) Stakeholder participation; (2) Effective teamwork with clear
goals and systematic planning; (3) Collaborative networks for exchanging best practices;
(4) Valuing individuals within the organization.

Nine experts evaluated the model through connoisseurship seminars. Experts
rated the model's appropriateness and feasibility at the highest level (M = 4.67-4.85

across criteria), confirming its suitability for implementation.
4.3 Phase 3: evaluation of model implementation

The VIEWR MODEL was implemented in six model schools with 30 participants.
After the implementation period, process evaluation and satisfaction assessment were

conducted.
4.3.1 Process evaluation

The overall evaluation of the implementation process was at the highest level (M =
4.68, SD = 0.42). All five components received mean scores above 4.50, with Work
System (M= 4.72) and Role Modeling (M = 4.70) receiving the highest ratings.
Participants reported that the model’s structured approach and clear guidelines facilitated

practical application.
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4.3.2 Model satisfaction

Stakeholder satisfaction with the model's use was also at the highest level overall
(M =4.71, SD = 0.39). Participants expressed high satisfaction with the model’s clarity,
practicality, and relevance to their school contexts. One teacher commented, “The model
helped us see how collaborative leadership is not just about meetings but about having
clear systems and shared goals.” Another administrator noted, “The focus on

empowerment and Work System gave us concrete steps to improve.”
5 DISCUSSION

This research was conducted to propose and assess a collaborative leadership
model that would improve school effectiveness at Suratthani PESAO 1. These results will
give useful information regarding the existing situation on collaborative leadership in

Suratthani's PESAO 1, as well as the proposed model.
5.1 Current and desired conditions of collaborative leadership

Organizations reported moderate current collaborative leadership (A= 3.35) but
desired the highest level (M =4.74), yielding a PNImodgitied Of 0.41. This gap reflects
difficulties in consistently applying participatory methods in Thai schools (Kanawapee et
al., 2022).

The highest priority need was Work System (PNImodgified = 0.45). Effective
collaboration requires structured operational systems and clear responsibility protocols;
without them, teamwork becomes disorganized and unproductive. VanVactor (2012)
noted that collaborative leadership requires both inspiration and work systems to support
successful resource utilization. In Thai schools, absent systems increase administrative
workloads and widen the gap between planned and actual cooperation—a finding
supported by interview data.

Empowerment was determined to rank second (PNlmodified=0.43). This is
consistent with other studies, such as Gialamas et al. (2014), who indicated that authority

principles should be distributed. Moreover, Empowerment includes delegating tasks and
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fostering teacher ownership of improvement (Amos et al., 2022). The moderate current
condition (M =3.32) suggests administrators desire to empower but are constrained by
traditional hierarchical decision-making. The highly desired condition indicates
stakeholders recognize the importance of empowerment for school effectiveness.

Inspiration and Motivation was determined to rank third (PNImodified = 0.42).
Analysis indicated that Leaders need to move beyond transactional management toward
transformational practices that engage intrinsic motivation. This is consistent with Unger
and Sann (2023), who reported that leader behavior and follower perceptions enhance
commitment. The deficiency here indicates a need for administrator training in
vision-building, recognition, and positive work environments.

Shared Vision (PNImodgified = 0.39) and Role Modeling (PNImogified = 0.38) had the
lowest-priority needs, though they were still substantial. Role Modeling’s current status
(M =3.48) was relatively better, likely because administrators are expected to model
advanced behavior. Chin (2014) emphasized that engaging teams in shaping a shared

vision promotes openness and inclusivity.
5.2 Development of the VIEWR model

The VIEWR Model integrates the five identified components with school
effectiveness dimensions and success factors. The inclusion of success factors such as
stakeholder participation, effective teamwork, collaborative networks, and valuing
individuals within the organization reflects the model's grounding in both theoretical
literature and local context (Tupthai & Chansirisira, 2025).

The model shares similarities with other collaborative leadership frameworks
developed for educational settings. Hallinger and Heck's (2010) leadership for learning
model emphasized building academic capacity through collaborative processes, and the
VIEWR Model similarly connects collaborative practices with school effectiveness
results. Gialamas et al. (2014) advocated for leadership structures that embrace core
values about teaching and learning; the VIEWR Model addresses these requirements

through its focus on role modeling and its development of a shared vision.
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5.3 Implementation and evaluation

The VIEWR Model reached a successfully implemented state when it achieved
its highest process and satisfaction ratings, demonstrating its practical value. The model's
structured components enabled respondents to use it. The high satisfaction ratings of Thai
users who developed the model through user-centered design and expert validation
methods showed practitioner acceptance of the model.

The process evaluation results, which showed that all components scored 'high’,
indicated that the formative evaluation was implemented as designed. In particular, the
high scores for Work System and Role Modeling stand out, given that PNImodified
rankings were relatively diverse on these two components, with Work System ranking as
the most needed and Role Modeling as the least needed. The successful implementation
of both components suggests that the model design effectively addressed priority areas
while keeping an eye on foundational issues.

The model was validated by the participant's feedback, which suggested that it
was very effective with respect to the practice of collaborative leadership. The model
helped the participants in understanding how collaborative leadership provides that
system and consolidated objectives that direct leadership activity. The model was found
by the administrator to offer specific guidance along the same line, thus benefiting from

the overall participatory guidance.
6 CONCLUSION

This study set out to design and test the VIEWR Model, a collaborative leadership
framework aimed at improving school effectiveness within Suratthani Primary
Educational Service Area Office 1 in Thailand. Using a three-phase mixed-methods
approach, the research first explored existing practices and identified clear gaps between
current practices and stakeholders' aspirations—particularly in work systems and
empowerment, which emerged as the most pressing needs.

The resulting model brings together five key elements: shared vision, inspiration
and motivation, empowerment, work systems, and role modeling. These are linked to

three broader dimensions of school effectiveness. Both expert review and field
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implementation suggested that the model is not only appropriate in theory but also
practical and useful in real school settings.

One important aspect of the study's results is that collaboration does not happen
automatically. Studies reveal that collaboration depends on clear structures in place, the
distribution of leadership roles, and the continuous development of people's capacity to
work together. In this sense, the VIEWR Model offers a practical way to turn the study's

collaborative leadership model into an actionable process in a school's daily work.
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