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Abstract

This study aims to analyze the texts in the 6th-
grade Turkish language textbook in terms of
character strengths. The general purpose of the
research is to reveal the function of these texts in
shaping students’ character development. The
VIA Classification of Character Strengths was
used as the main analytical framework. The study
was conducted using the document analysis
design, one of the qualitative research methods,
and the texts were evaluated through content
analysis. Findings indicate that the most
frequently emphasized character strengths are
zest, curiosity, love of learning, and love/be
loved. However, humility was not represented at
all, while forgiveness, originality, and self-
regulation appeared at a limited level. Overall,
the results show that Turkish textbooks
contribute not only to students’ linguistic and
reading skills but also to their cognitive,
emotional, and social development.
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Resumo

Este estudo tem como objetivo analisar os textos
do livro didatico de lingua turca do 6° ano em
termos de forcas de carater. O propdsito geral
da pesquisa é revelar a funcéo desses textos na
formagéo do carater dos alunos. A Classificagéo
VIA de Forgas de Carater foi utilizada como
principal estrutura analitica. O estudo foi
conduzido utilizando a metodologia de analise
documental, um dos métodos de pesquisa
qualitativa, e os textos foram avaliados por meio
de andlise de contetdo. Os resultados indicam
que as forcas de carater mais frequentemente
enfatizadas sdo entusiasmo, curiosidade, amor
pelo aprendizado e amar/ser amado. No entanto,
a humildade n&o foi representada, enquanto o
perddo, a originalidade e a autorregulacdo
apareceram em um nivel limitado. De modo
geral, os resultados mostram que os livros
didaticos de turco contribuem ndo apenas para
as habilidades linguisticas e de leitura dos
alunos, mas também para o seu desenvolvimento
cognitivo, emocional e social.

Palavras-chave: Forcas de Caréter.
Classificacdo VIA. Analise de Livro Didatico.
Pesquisa Qualitativa.
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AN ANALYSIS OF THE TEXTS IN THE 6TH-GRADE TURKISH LANGUAGE TEXTBOOK IN TERMS OF CHARACTER STRENGTHS

1 INTRODUCTION

Textbooks within educational systems are regarded as materials that play a
significant role in personality development by presenting knowledge, facilitating its
practical application, and supporting students’ affective needs (Alkan, 1996; Waldman,
1995). According to the Regulation on Textbooks and Educational Materials, a textbook
is defined as “a printed or digital book, its supplements, or model prototype prepared
within the framework of any curriculum and approved by the Board for use in formal and
non-formal educational institutions” (MEB, 2021). Kahveci (2020) defines textbooks as
fundamental tools that provide information on specific subjects, guide students in
research, and serve as a learning companion. Studies conducted in different countries
demonstrate that textbooks, aligned with educational objectives, shape students’ learning
experiences and stand out as the most commonly used instructional materials (Revsen,
2022). Particularly for middle school students, textbooks contribute to the development
of language skills, the expression of emotions and thoughts (Kili¢ et al., 2014), and the
shaping of values and attitudes (Durhat & Okten, 2020; Giil, 2017). From this perspective,
analyzing the content of texts that may contribute to students’ character development is
of particular importance.

Character education occupies a central position within teaching and learning
processes and holds national and international significance in fostering students’ social
and moral competencies (Tyra, 2012). Raising children with positive character traits is
considered a universal educational goal across many cultures (Peterson & Seligman,
2004). Character is defined as a higher-order construct emerging from the combination
of various virtues (McCullough & Snyder, 2000). Character strengths, expressed as
positive personality traits, collectively form virtues. These strengths constitute one of the
main areas of positive psychology (Kabake1, 2016), which itself is a subdiscipline of
psychology (Seligman & Csikszentmihalyi, 2000). Positive psychology emphasizes the
innate positive attributes of human nature, aiming to promote individual well-being and
social contribution (Isik, 2017). Numerous studies in this field emphasize the importance
of focusing on individuals’ strengths rather than deficiencies, marking a departure from
traditional approaches (Acar, 2025; Rust et al., 2009). Won (2011) further argues that one
of the primary aims of positive psychology is not only to cultivate good individuals but

also to foster a virtuous society. It is widely acknowledged that research conducted in
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school settings often focuses on problems rather than potentials. Positive-psychology-
oriented studies, on the other hand, aim to transform this perspective by conducting
preventive interventions that address students’ developmental needs (Terjesen et al.,
2003). Such approaches have been shown to enhance students’ well-being and reduce
depression levels (Bolier et al., 2013; Lai et al., 2018). Positive education, therefore, seeks
to build skills and mindsets that support positive emaotions, relationships, and character
strengths (Bernard & Walton, 2011). One of the core tenets of positive education is that
positive emotions and realistic relationships can foster psychological and academic
resilience and that character strengths can be cultivated and supported in school contexts
(Green et al., 2011; Kakabaraei, 2024; Lai et al., 2018; Jianping et al., 2024). Within this
framework, the classification of character strengths (VIA) developed by Peterson and
Seligman (2004) provides a valuable theoretical foundation. The key constructs of
positive psychology—virtues and their underlying character strengths—serve as central
concepts in understanding positive personal attributes (Peterson & Seligman, 2004).
Research examining the influence of character strengths on children and adolescents
shows that strengths such as hope, love, gratitude, and zest are positively associated with
life satisfaction (Park & Peterson, 2006; Ruch et al., 2014; Toner et al., 2012); love (Park
& Peterson, 2006) and gratitude (Weber & Ruch, 2012) with happiness; and hope, love,
zest, perspective, gratitude, teamwork, and forgiveness with subjective well-being
(Kabake1, 2013). Similarly, love of learning, perseverance, zest, gratitude, hope, and
perspective (Ang, 2016; Wagner & Ruch, 2015), as well as love of learning, perseverance,
fairness, and kindness (Lounsbury et al., 2009), have been found to correlate positively
with academic achievement (Isik et al., 2019). Following the inclusion of activities
focused on discovering and supporting students’ strengths in the 2020 MEB classroom
guidance program, research on character strengths in Turkey has increased quantitatively.
For instance, Giildal and Satan (2020) found that a mindfulness-based psychoeducation
program enhanced high school students’ perseverance and openness to learning, while
Bektas (2022) demonstrated that a psychoeducation program based on character strengths
improved students’ academic resilience. The positive effects of character-strength-based
interventions on educational environments are well documented: students in schools
where such practices are implemented show greater forgiveness toward peers’ mistakes
(White & Waters, 2015), enhanced perseverance regarding academic responsibilities

(Shoshani & Slone, 2013), and improved conflict resolution in disciplinary contexts
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(Seider et al., 2013). Accordingly, the integration of character strengths into the
educational process—either directly or indirectly—is considered one of the fundamental
goals of 21st-century education.

As key resources for language development and native-language instruction,
Turkish textbooks play a vital role in conveying character strengths and virtues to
students. The texts in Turkish textbooks are also highly effective in transmitting
educational messages, fostering cultural awareness, and instilling linguistic
consciousness (Aktas & Es, 2025; Kaskaya & Duran, 2017). The main aim of the Turkish
education system is to cultivate individuals who possess knowledge, skills, and behaviors
integrated with national values and competencies. While knowledge, skills, and behaviors
are imparted through curricula, values and competencies function as the unifying
principles that give meaning and direction to them. These values, distilled from the
nation’s cultural and spiritual heritage, constitute the essence of our legacy to future
generations (MEB, Turkish Language Curriculum, 2019). The texts included in Turkish
textbooks play an important role in introducing students to values, behavioral norms, and
social roles. Moreover, the Turkish language curriculum extends beyond language
teaching, serving a crucial function in promoting sustainable development goals. It aims
not only to develop students’ linguistic skills but also to cultivate social responsibility and
environmental awareness (MEB, 2024).

This study seeks to answer the following research questions:

1. Which character strengths are represented in the texts included in 6th-grade

Turkish textbooks?

2. How frequently are these character strengths presented, and within which thematic

frameworks are they addressed?
2 LITERATURE REVIEW
2.1 Studies conducted in the context of turkish education and textbooks

The texts included in Turkish language textbooks play a crucial role within the
educational process. Numerous studies have examined Turkish textbooks in terms of text

types, core skills outlined in the curriculum, values education, visual elements, and
students’ perspectives (Deniz & Karagél, 2018; Inan-Yildiz & Bas, 2015; Karakus &
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Turgut, 2017; Ozbay, 2003; Temizkan, 2014; Tirkben, 2019). Through these texts,
students not only develop reading comprehension and literacy skills (Benzer, 2019;
Kocaoglu & Kana, 2022; Yildirim & Maltepe, 2025), but also gain awareness of social
values (Karagol & Yesilyurt, 2025; Suluk & Yildirim, 2025), life skills (Sevim & Tekin,
2025), and cultural literacy (Koger, 2025), along with behavioral models that can serve
as positive examples.

In addition to textbook-based research, children’s literature has also been analyzed
within the framework of character strengths and virtues. It is essential that literary works
designed for children and intended to convey educational messages include
representations of character strengths. The literature reveals several studies addressing
this topic (Isik, Kili¢ & Uzbe Atalay, Terzi, 2019; Aktu, 2023; Ilhan & Esici, 2024; Akalin
& Murat, 2024; Acar, 2025). Furthermore, a range of research has explored values,
educational messages, sentence and linguistic structures, and cultural transmission in both
textbooks and children’s literature (Kana & Kocaoglu, 2022; Ak¢a & Geggel, 2022; Dilek
& Zorlu Kana, 2022; Hazir & Geggel, 2022; Elkiran & Nazik, 2022; Avci, Kagdemir &
Buzkurt, 2022; Geggel & Kocaoglu, 2024; Aver & Kocaoglu, 2024; Geggel & Albayrak,
2024; Avcit & Kocaoglu, 2025).

Through characters, plots, and themes in Turkish texts, students encounter
character strengths both directly and indirectly. This interaction facilitates middle school
students’ identification with the texts, helps them reveal their own strengths, and enhances
their metacognitive skills. Therefore, a systematic analysis of Turkish texts in terms of
character strengths is necessary. Such an approach underscores the need to evaluate
textbooks not only as tools for language instruction but also as resources that contribute
to character education and development.

The literature includes a substantial body of research on character strengths (Acar,
2025; Akalin & Murat, 2024; Ang, 2016; Gtildal, 2023; Kabake1, 2013; Kabake1, 2016;
Seider et al., 2013; Isik et al., 2019; Tang et al., 2019; Wagner & Ruch, 2015). However,
existing studies predominantly focus on values education, moral education, and
individual virtues. Research that directly employs the classification of character strengths
and examines Turkish textbooks through an interdisciplinary lens remains limited.
Consequently, the present study aims to provide an innovative perspective on the role of
character strengths in Turkish language education by adopting an interdisciplinary

approach.
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In this study, 6th-grade Turkish textbooks were analyzed in terms of character
strengths. To ensure conceptual clarity and consistency in their application, the
fundamental constructs were defined based on the existing literature. Recent studies
identified in the literature (Arvas, 2024; Acar, 2025; Saruhan & Ciftci, 2025; Culha, 2025;
Yildiz, 2025) were also taken into consideration to establish a contemporary and

theoretically grounded framework.
3 METHOD
3.1 Research design

In this study, the Turkish Language Textbook for 6th Grade in Secondary and
Imam Hatip Secondary Schools, authored by Yildirim Sen (2024), was examined. The
research employed the document analysis design, one of the qualitative research methods.
The study is based on the evaluation of the texts included in the 6th-grade Turkish
textbook through the framework of character strengths.

Qualitative research methods provide opportunities to examine and interpret a
phenomenon, event, individual, or document in depth (Yildirim & Simsek, 2021). Within
this scope, the document analysis method used in this study enables the systematic
examination of written materials that contain information about the phenomenon or

phenomena being investigated (Yildirim & Simsek, 2021).
3.2 The analyzed work

This study aimed to identify the character strengths represented in the texts
included in the Turkish Language Textbook for 6th Grade in Secondary and Imam Hatip
Secondary Schools, authored by Yildirim Sen (2024) and taught during the 2024—-2025
academic year. The textbook comprises a total of eight themes, which collectively include
40 texts across 288 pages. Each theme contains five texts, one of which is a poem.
Additionally, each theme features a listening text and a free reading text.

Within the scope of this research, all 40 texts in the textbook were analyzed using
the qualitative document analysis method to determine the presence and distribution of

character strengths.
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Table 2

Themes and Texts Included in the Textbook

Grade Theme Texts
6th Emine Teyze’nin Cilek Regeli; Adsiz Cesme; Kaynatilmis Tohum; Ceylan,
1. Virtues Kaplumbaga, Fare ve Karga (Listening Text); Mehmet Akif Ersoy’dan
Grade .
Amilar (Free Reading Text)
2. National Ordumuzun Hepimize Ihtivaci Var, Agustos Safagi; Cankaya'da Hediye
Struggle and Edilmek Istenen Ev;, Cumhuriyet’in llani (Listening Text); Ertugrul’un
Atatirk Kader Ugusu (Free Reading Text)
3.Personal Iyimserlik, Benim Kirmizi Pabuclarim; Pulsuz Dilekce; Akip Giden Zaman
Development (Listening Text); Gelecek Senin Cocugum (Free Reading Text)

Tirkiye; Bayram Yeri; Atasozleri Uzerine; Keloglan ve Giil Kiz (Listening
Text); Kilim (Free Reading Text)

Gokkusagr Evi, Yiizyilim Fotografi; Oliimsiizlesen Bahge, Bam Telimiz
(Listening Text); Sinema (Free Reading Text)

Giiz Patikalari; Yiiksek Evde Oturamin Tiirkiisi; Sigwrcitk Kayast, Hava
Soguk, Giines Cok Uzakta... (Listening Text); Bugiin Yagmur Yagar mi?

4. National Culture

5. Art

6. Nature and the

Universe (Free Reading Text)
7 Science and Cocuklar Dogustan Bilim fnsamc_lzr; Televizyon En Iyi Arkadasimi Yedi,
fechnolo Alo... Graham Bell!; Bankamatik I¢in Kurs A¢can Yok mu? (Listening Text);
9y Simit ve Peynir’le “Bilim Insani Oykiileri” (Free Reading Text)
Sevgi Kurtaracak Bizi; Anilar Icinde Bir Ani; Sehir Faresi ile Kir Faresi;
8. Emotions Yesil Cag (Listening Text); Iskarmozlarin Hiiziinlii Gicirtist (Free Reading

Text)

3.3 Data collection tool

The Turkish Language Textbook for 6th Grade in Secondary and Imam Hatip
Secondary Schools, authored by Yildirnrm Sen (2024) and used in the 2024-2025
academic year, was examined in detail. Each section of the textbook was analyzed
comprehensively, and expressions related to values and character strengths within the
texts were subjected to in-depth analysis. The identified expressions were systematically
presented through tables and explanatory interpretations. The analysis was conducted
with reference to Peterson and Seligman’s Classification of Character Strengths and
Virtues (Values in Action — VIA). Accordingly, the texts were evaluated to determine the
presence of specific character strengths consistent with this classification. As a result of
the analysis, six core virtues and twenty-four associated character strengths were

identified in detail within the thematic framework of the textbook.
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3.4 Data analysis

The data obtained in this study were analyzed using the descriptive analysis
method, a qualitative data analysis technique that involves summarizing and interpreting
data in accordance with pre-established themes (Yildirnm & Simsek, 2021). In this
context, text segments related to character strengths and virtues were identified and
categorized. The VIA Classification Form of Strengths and Virtues, developed by
Peterson and Seligman, served as the analytical framework. Each text was systematically
examined according to this form, and the general distribution of relevant expressions was
determined. Recurrent elements were quantified through frequency analysis. Using this
approach, the representation frequencies of the six virtues and twenty-four character
strengths were identified, and the findings were interpreted thematically and incorporated
into the results section of the study.

3.5 Validity and reliability

Researchers within the positivist social science tradition maintain that validity and
reliability are essential for a study to possess scientific rigor. From this perspective, a
study must rest upon a solid theoretical foundation, clearly define its variables, establish
hypotheses concerning causal relationships among them, and test these hypotheses based
on the collected data to confirm or reject them (Yildirrm & Simsek, 2021). In this
research, all stages—including data analysis, interpretation, and conclusion—were
reviewed and evaluated with input from field experts. Based on expert feedback,
necessary revisions were made at each stage of the study. Additionally, direct quotations
from the analyzed textbook were included in the findings section to enhance the study’s
credibility and reliability.

4 FINDINGS
In this section of the study, 40 texts included in the Turkish Language Textbook

for 6th Grade in Secondary and Imam Hatip Secondary Schools, authored by Yildirim

Sen (2024), were analyzed in terms of character strengths.
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Figure 1
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As shown in Figure 1, the distribution of character strengths across the texts is
presented. The most frequently observed character strength is zest, while the least
represented one is self-regulation. The character strength humility does not appear in any

of the texts (f = 0) and is therefore not included in the figure.

Figure 2

Virtues
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As illustrated in Figure 2, the pie chart displays the distribution of virtues
identified in the texts. The most frequently represented virtue is wisdom (f = 51), whereas

the least represented virtue is temperance (f = 7).

Table 3

Frequency Table of Character Strengths and Virtues

Virtues f Character Strengths f %
Wisdom 51 Curiosity 19 9.64
Love of Learning 14 7.10
Perspective 12 6.09
Open-mindedness 4 2.03
Creativity 2 1.01
Courage 45 Zest 21 10.65
Bravery 10 5.07
Perseverance 10 5.07
Honesty 4 2.03
Transcendence 36 Spirituality 11 5.58
Appreciation of Beauty 9 4.56
Hope 6 3.04
Humor 6 3.04
Gratitude 4 2.03
Humanity 29 Love 14 7.10
Kindness 11 5.58
Social Intelligence 4 2.03
Justice 29 Fairness 10 5.07
Leadership 10 5.07
Teamwork 9 4.56
Temperance 7 Prudence 3 1.52
Forgiveness 2 1.01
Self-regulation 2 1.01
Humility 0 0
Total 197

When examining Table 3, it is observed that the most frequently encountered
virtue is Humanity (f = 14), followed by Courage (f = 12), Transcendence (f = 11),
Wisdom (f = 9), Justice (f = 7), and Temperance (f = 5). The table also presents the
frequencies of the character strengths that constitute each virtue, accompanied by relevant
quotations from the analyzed texts.

Within the Personal Development theme, the virtues of Humanity, Temperance,
and Wisdom are the most prominent, particularly through the character strengths of love,

open-mindedness, forgiveness, and kindness. At the core of personal development lies an
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individual’s desire to become a better version of themselves. In this journey, the keys to
success and well-being are often embedded in virtues and character strengths—either
innate or cultivated over time. Ancient virtues such as courage, justice, wisdom, love, and
temperance enhance resilience in the face of adversity, while character strengths such as
honesty, gratitude, curiosity, and perseverance enable individuals to maximize their
potential in everyday life. Consequently, the virtues and character strengths related to
each theme appear frequently within the texts, and their intensity varies according to
thematic focus.

Across most of the analyzed texts, expressions related to virtues and character
strengths are evident. These expressions, which guide individuals in discovering their
unique strengths and applying them across different areas of life, frequently appear in
Turkish textbooks—a key component of Turkish language education. The following
section presents examples of such expressions illustrating the representation of virtues
and character strengths within the texts.

Wisdom Virtue / Character Strengths

Curiosity

“He said, ‘I just had a thought that will comfort everyone,” which made us curious
as well.” (p. 13)

Love of Learning

“Tell me first how you made this jam, then I’ll ask how you’ve been.” (p. 13)

Perspective

“When everyone started using natural gas as fuel, they cleaned and repaired the
place and rented it out.” (p. 12)

Open-mindedness

“We’ll establish a jam factory, and Mrs. Emine will be our head chef.” (p. 13)

Creativity

“A new era was beginning in the history of the Turkish nation.” (p. 67)

Courage Virtue / Character Strengths

Zest

“Aunt Emine never liked to stay idle. The small garden around the apartment
turned green as soon as she arrived.” (p. 12)
“We were like roaring rivers—from seven to seventy.” (p. 50)

“I worked day and night without rest. I was extremely excited.” (p. 93)
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Bravery

“Now, we women must also turn our faces toward this fire and extend our hands
to it.” (p. 45)

Perseverance

“I had saved this for my hard days.” (p. 45)
“Indeed, Akif kept his word and took those children from his late friend’s brother and
brought them home.” (p. 39)

Honesty

“Ling told her mother she couldn’t take an empty pot, but her mother advised her
to bring it and be honest.” (p. 26)

Transcendence Virtue / Character Strengths

Spirituality

“One day, we will all leave this mortal world.” (p. 78)

Appreciation of Beauty

“They would examine the lace patterns and admire their beauty.” (p. 12)

Hope

“Regardless of snow, winter, or storm, I waited in the rented taxi in front of her
house from morning till night for days.” (p. 149)

Humor

“Graham Bell went out, taking his kite with him.” (p. 230)

Gratitude

“He couldn’t stop telling everyone how kind we were. He nearly declared our
family the kindest in the world.” (p. 13)
“Who built this fountain? Their hearts are filled with gratitude.” (p. 21)
“Please write to the municipality, expressing our thanks and stating that we liked the
house in Cankaya.” (p. 59)

Humanity Virtue / Character Strengths

Love

“I always liked how she thought of them as humans. I learned from Aunt Emine
how to love  plants and not to harm  them.” (p. 12)
“I owe my optimism to my parents, who instilled in me feelings of compassion, equality,
and love at a young age.” (p. 78)

Kindness
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“Following the city’s manners, she invited a country mouse to visit.” (p. 266)
“The old man seated Kirisk beside him so the child could lean against him for warmth
and dry his clothes more quickly.” (p. 277)

Social Intelligence

“Have you ever asked them about their troubles?” (p. 251)

Justice Virtue / Character Strengths

Fairness

“With a single hand gesture, the ruler silenced them all.” (p. 34)

Leadership

“The Speaker of the Assembly was also serving as the head of the government.”
(p. 67)

Teamwork

“A group of South Korean entrepreneurs designed a smart watch for the visually
impaired.” (p. 233)

Temperance Virtue / Character Strengths

Prudence

“I can understand your anger, but do not humiliate me. Especially do not hurt my
dignity in front of others.” (p. 93)

Forgiveness

“Don’t treat my small mistakes as great sins. Allow me some room to make
errors.” (p. 93)

Self-Regulation

“If I see the consequences of my actions myself, I will learn better. Let me do my

own work.” (p. 93)
5 DISCUSSION

Considering that Turkish language instruction is primarily conducted through
textbooks, the selection of texts plays a critical role. Moreover, 6th-grade students are at
the transitional stage between Piaget’s concrete operational and formal operational
periods (Piaget, 1972). Given students’ tendency to identify with characters, Turkish
textbooks play a vital role in shaping moral and psychological development and in the

transmission of values during this developmental phase. Therefore, examining the texts
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in Turkish textbooks within the framework of character strengths, one of the core domains
of positive psychology, is of particular significance.

In this study, the texts included in the 6th-grade Turkish textbook were analyzed
based on Peterson and Seligman’s (2004) Values in Action (VIA) Classification of
Strengths and Virtues. The findings indicate that 197 codes were identified as related to
character strengths and virtues. Among these, zest (f = 21), curiosity (f = 19), love of
learning (f = 14), and love (f = 14) emerged as the most frequently emphasized strengths.
In contrast, humility was not represented at all, while forgiveness, self-regulation, and
creativity appeared at very limited levels (f = 2 each).

The prominence of zest as the most frequent strength suggests that the textbook’s
structure supports students’ emotional and social engagement, helping them build
relationships, develop empathy, and maintain vitality. According to Peterson and
Seligman (2004), zest enables individuals to connect to life energetically and derive joy
from experiences. The frequent inclusion of curiosity and love of learning further reflects
an emphasis on fostering positive attitudes toward learning and stimulating academic
inquiry.

Comparative research supports this pattern. For instance, Aktu (2023) found that
zest appeared at a limited level in Mesnevi Tales, and Akalin & Murat (2024) similarly
reported low representation of zest in preschool and primary school stories. However,
research demonstrates that zest is strongly associated with well-being and happiness
(Brdar & Kashdan, 2010; Ryan & Frederick, 1997), as well as academic responsibility,
hope for the future, physical health, psychological resilience, and life satisfaction, while
being negatively correlated with depression and anxiety (Kabak¢i & Ergene, 2024).
Studies also reveal that female students generally exhibit higher levels of zest than males.
Despite its known benefits, zest and humor are often underappreciated within school
contexts (Lavy, 2019). This highlights the need for educators to adopt character-strength-
oriented practices that consciously develop such traits.

Within the context of Turkish language education, it is therefore essential that
students recognize, interpret, and connect character strengths to their own lived
experiences. This aligns with Geggel and Kocaoglu (2024), who conducted a similar
study on the thematic messages in the Turkish Language Curriculum.

Curiosity, defined as an openness to new knowledge and experiences, was among

the most frequently represented strengths. Its prominence indicates that 6th-grade Turkish
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textbooks effectively stimulate students’ curiosity and promote positive learning
attitudes. As a component of the virtue of wisdom, curiosity plays a key role in academic
achievement (Altan, 2024), enhances intellectual engagement (Lavy, 2019), and fosters
exploration and research tendencies in children (Saracoglu & Kahyaoglu, 2018; Wu et
al., 2018). Text selection in the textbook appears to encourage cognitive exploration and
intellectual discovery, as also evidenced by Yilar (2016), who found that Turkish textbook
texts often emphasize scientific curiosity. Conversely, /lhan and Esici (2024), in their
analysis of Kutadgu Bilig, found no verses related to curiosity—a difference likely shaped
by the cultural and historical context of the texts. Overall, the findings suggest that the
texts in Turkish textbooks stimulate curiosity and foster enthusiasm for learning, thereby
supporting both language development and cognitive growth.c

The results also show that love and zest are frequently represented character
strengths, indicating that Turkish textbooks promote emotional and social connectedness.
This aligns with Isik et al. (2019), whose analysis of the “100 Essential Works” list
recommended by the Ministry of National Education (MEB) found that love was among
the most emphasized character strengths. Such strengths are known to enhance well-being
and strengthen classroom interaction (Seligman, 2011), fostering empathy, cooperation,
and prosocial behavior (Niemiec, 2013; Peterson & Seligman, 2004). Accordingly, the
frequent inclusion of these traits supports the affective dimension of character education.
As character strengths develop from early childhood onward (Park et al., 2004; Peterson,
2006; Peterson & Seligman, 2004), emphasizing love-centered narratives in textbooks
can positively influence students’ interpersonal relationships.

In contrast, the limited or absent representation of humility, forgiveness, self-
regulation, and creativity is a notable finding. This suggests that moral virtues and self-
control-related traits are somewhat underrepresented in the 6th-grade textbook. However,
forgiveness plays a critical role in restoring social harmony and reducing interpersonal
tension in school settings (Garcia-Vazquez et al., 2020; Tirrell, 2021) and is closely linked
with gratitude, hope, and self-compassion (Booker & Perlin, 2019). Similar findings were
reported by Kiral and Celik (2020), who found no references to humility or self-control
in the 2023 Vision Document, and by Acar (2025), who noted that forgiveness appeared
only minimally in the analyzed texts. Conversely, Coskun and Cifici (2019) identified
humility themes in Turkish middle school stories, emphasizing its presence in certain

contexts.
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Although Turkish culture traditionally values gratitude, forgiveness, and humility
as integral components of moral upbringing (Kabakg¢1, 2016), their limited representation
in modern textbooks suggests that the cultural dimension of character education may not
be fully reflected. These strengths might be implicitly conveyed, yet making them more
explicit and deliberate could foster deeper internalization among students.

Self-regulation, defined as the conscious ability to control one’s emotions,
thoughts, and behaviors, is considered a key determinant of psychological well-being,
academic success, and social adaptation during adolescence (Daniela, 2015; Ho, 2004;
Howard & Williams, 2018; Khawar et al., 2023; Nota et al., 2004). As a character
strength, it enables individuals to manage their behavior intentionally (Ananua et al.,
2020) and is closely linked to life satisfaction and goal achievement (Fomina et al., 2020).
According to Bandura’s (1977) Social Learning Theory, modeling behavior through
observation, attention, and motivation is essential; thus, incorporating activities that
promote self-regulation could enhance engagement and empathy in Turkish lessons.

Findings by Er¢elik and Yesilyurt (2010) similarly show that while self-control
was among the most frequently represented values in the I'm Learning Turkish series,
humility was absent. Given that self-regulation is a critical predictor of personal and
academic success, its development from early adolescence is vital for fostering
psychological stability and adaptive social functioning. Therefore, integrating this
concept explicitly into textbook content aligned with students’ developmental levels is
recommended.

Finally, humility has emerged in recent years as a significant character strength in
positive psychology (Harwey & Pauwels, 2004; Hill & Sandage, 2016). It has been shown
to enhance self-awareness (Wright, 2019) and to be modestly associated with life
satisfaction and health outcomes (Worthington et al., 2016). Humble individuals also tend
to act more justly and demonstrate stronger moral reasoning (Wang et al., 2025). Hill and
Sandage (2016) conceptualize humility as integrating multiple themes such as character,
meaning, purpose, and wisdom. The limited presence of humility in this study is
consistent with prior research: Baki (2019) found that humility was among the least
emphasized values in Turkish middle school textbooks; Demir and Ozer (2023) reported
a similar absence in science textbooks; Tekin and Bedir (2019) found that forgiveness
was not included as an educational objective; whereas Durhat and Okten (2020) identified

humility as a frequently recurring theme in their analysis. Notably, Bulach and Butler

Veredas do Direito, v.22 n 4, €223661 - 2025 —



Beyza Bulut & Seda Kocaoglu & Fatih Kana

(2002) emphasized that humility represents one of the most needed traits in middle school
character education.

Accordingly, incorporating learning outcomes and curriculum objectives related
to humility and self-regulation into Turkish language education would meaningfully
enhance the character-building function of the subject.

6 CONCLUSION

When the research findings are evaluated as a whole, it is observed that the
character strengths zest, curiosity, love of learning, and love are the most frequently
represented concepts in the texts included in the 6th-grade Turkish textbooks. In contrast,
the character strength humility is entirely absent, while forgiveness, self-regulation, and
creativity appear only to a limited extent. These results indicate that moral virtues and
self-control-related character traits are underrepresented in Turkish textbooks.

Accordingly, it is recommended that textbook authors place greater emphasis on
the inclusion of texts and activities that promote forgiveness, humility, and self-
regulation. Furthermore, to enhance students’ awareness of character strengths that are
not sufficiently represented in the textbooks, reflective and higher-order thinking
questions can be incorporated after reading activities. For example:

“What do you think was missing in this text?”

“If you were in the place of the protagonist, what course of action would you follow?”

Such questions would encourage students to recognize overlooked virtues, reflect
on moral choices, and connect textual content with personal and ethical reasoning,

thereby enriching both their cognitive and affective engagement with the texts.
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